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ST Hawad'd s, the beaut1fu1 word from wh1ch we get the 7 ame of our
.t islands” first 1nhab1tants, the name of the1r 1anguage and the name of
our state . ol _ e:v. et T E , -

: The Hawa11an 1anguage has few 1etters but from thes fjmefvoweis _
and e1ght consonants comes one .of the wor1d S most beaut1 1'and expres-: --
s1ve languages. - c ; o A T

N '." .

" So many of our- streets, our bu11d1ngs Our- va11e;§ and our peop]e -
‘have ‘names which’ can be appﬁeciated and understood oh]y 1f we know the1r
pronunc1at1on and the1r mean1ng : T S

o~ So much gf\\yr 1s1and cu]ture is based on the 10veTy melod1es of the '
. Hawaiian.music and,dance. The 1nfﬁn1te‘1egends whﬂph are. part of every
~corner of our Tslands can.be‘best known through know1ng ‘the 1anguage wh1ch N
gave them b1rth o s Ta g ‘v v 1 »

4 _'— + ,"-,. . -

v "\Th1s gu1de 1&,1ntended to as51st adm1n1sf”3tons, teachers and others
‘“dedicated torachieving the goals of. teaching Hawa1nan, apprec1at1ng its
-culture and: further1ng understand1ng among/the peop]e of our beaut1fu1
stateﬁ Hawai' 1» A]oha SRR N : :
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A make no he hawawa, e 'auhea nd ho 1 na 11ma. au maf!

;will die because you ‘are ignorant; - say, where are your arms?, 'swim.'r

(Nothing 1s gained without knowledge and effort.)
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R e .- ‘PURPOSE OF THE GUIDE -

-
[ ! v

.7 The.purpose of the Hawaiian Language Program Guide is to-.express the-

" philosophy, goals and objectives, and to outline: the ‘scope and Sequence .of -
. Hawaijan language-instruction at various.levels for 'the public schools of
Hawai'i.. A1l of these elements are treated within the framework of the
Master Plan for Hawai'i, the Foundation- Program Objectives and the Student

_Performance Expectations.- T W i :

.- A document of this nature is not a novel to be read at one sitting.

The teacher, and especially a beginning teacher,- should skim through this
guide to identify the.skills,. areas, problems and possible solutions,

presented. Then, when the need arises to get some information on how to .

“handle a certain teathing problem, the teacher can turn to the guide for .

~-'assistance. At-'that time in a teagher's hectic routine, having the pertinent

~.-.information given in detail in one resource or publication can .be very help- -
" ful. -.The Foreign Language Program Guide is an essential.companion to the ‘
- Hawaiian Language Program Guide -because it'provides the general principles

< .

of language instfuction. . =

. " The emphasis is to.produce cultural awarefess and communication competenge
. ip the Hawaiian language at levels I, II, and I1I-X{grades 9/10 -'12).. -Progra
-Goals are presented for the students' development of the four language skills-

- “listening comprehension.speaking, reading, and writing--and an.understanding

%;\

- of the aspects of Hawaiian culture. )
.. . ..This guide is designed to aid schools in developing their own instruc- N
- tional program.wijthin the framework of the Foundation Program Objectives. ,To .
-assist schogls- in this effort, the Guide outlines Program Goals, Program - °

.. Objectives;, “and-Student ' Performance Expectations, from which teachers can, .
©  ‘estaplish Instructional Objectives relative to their own classroom situations. -

~ .

*~ .Hawaiian language courses are poted .in the Approved Courses anrd Code e
. Numbers (ACCN) document. There .are two major divisions:. Hawaiian I - IV ==~ ..
- {08371-0834) and Conversational. Hawaiian and Culture I and I1 (0837 and 0838).-\ . -
. The latter is more of.an introductory course for students who choose a less. .
- ““.'En:dEﬁth\dpproaCh,K "\i“ | L o | o B o  -‘. e

. .The guide doés not advocate any -specific methodology or specific - R
materials. Teachers are free to select from, the Approved-Instructional ‘.. - °

L 'Materials:(AIM)_publiqatidn-those;materia1svwhich they feel are best suited-
* 7 to meet the needs of individual 'students., Teachers can anticipate a S
~ . 1ist of ReCommendeq Instructiona]tMafériaTs-ahd‘the'Ihstructional'Resource ' e
- Handbook which have been prepared for the Department of Edq;ation by the :

" /"Ehahui 'Olelo Hawai'i. "' These publjcations reflect, resources’ which-have

been gathered by and from many, members of the Hawaiian language teaching
- - community both within and outside'of the Department of Education. "

© *The ‘terms "listening" and "listening tomprehension" are used igterchangeably * - -
- in-this guide.. . - . . R o . e O g

- g
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- . The emphasis of this gujde'is oh“Hawajiahl1énguage Program. Goal number
two ‘which concerns. the Tlistering; speaking, reading and writing skills. " The®
goal is supportive of and reinforces.Eoundatibn'Program Objective I:- Develop
Basic Skills for-Learning, and Effective Communication with Others. Program

Goal.number-one; which concerns the cultural.aspects of the language, is .,

partially covered in DOE/OIS document TAC 74-7350, February 1974, entitled
A Hawaiiana -Program Guide &, Teacher Qrientation. ‘Another official document -

"relating to the.teaching of Hawaiian culture is the excellent compilation ~ = =

~ of Hawaiian language and culture materials pubJished by the Governor's .

© Committee, Hawaiian Text Materials & Office of Instructipnal Services (DOE)

- in 1973 entitled Qur Cultural Heritage/HAWAIL'L (TAC 72- 370)." Yet another .
publication being prepared by the DIS, General. Education’Branch;"Science ' .
and Humanities Segtion, which will-pertain to the teaching of Hawaiian -culture,
should be available to Hawaiiah language teachers in 1979.  Program Goal

" number one, as covered in.thése documents and in subsequent-Hawaiian anguage - - -
T - and culture guides; is associated prirncipally with Foundation Program Objec-

tive' VII: Develop7a Continually Growing Philosophy Such-That the Student Is..

Resportsible to Self As WelT As to Others; and Foundation Program Objective
_VIII: Develop Greative Potential and Aesthetic Semsitivity:. - 5

.
- , . . .
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~have come together to make Hawai'i our common home.. :The study of the Ha-’
_ waiian language permits children. and adults to-delve into the env1ronmenta1

" roots of present day Hawai'i since the names of streets, p]aces, areas,,

11andmarks and natura] phenomena”are a]most all Hawa11an ‘

The Hawa11an 1anguage is a un1que Tanguage 1n a un1que 1and on th1s ‘

T.earth. A1l other 1anguages spoken:in Hawai'i-are immigrant languages which
- .have been braught in from Europe, America, Asia and the other Pacific Islands
.- :since the discovery and sett]ement of the Hawa11an Islands by the early - _
. Polynesian explorers and settlers. - The. study of: the Hawaiian language can & ;

B

be an element that tends to un1fy theevar1ous racial and ethnic groups who

-
~ £l

Hawa11an -ness pervades in names of p]aces and people, -in 1deas des- ' L ,'

.xév_cr1pt1ve of land, people, and human events, “n"hative’ behavior, in-legal

documents: such as\deeds and wills, and in the myr1ad ‘of cuTtural act1v1t1es _

‘that go on yearly in-the schools and the community. at Targe. In the 1and

"~ and. in the -descendants of the ear]y Hawa11ans, the 1anguage and cu]tura]

e .features T1We

DR
..l. ‘ﬁ,"-

' Far from being a Mdead": nguage as some of 1ts cr1t1cs have averred

- the Hawa11an language is“presently being used as a first language by ‘the

" approximately 300 residents and former residents of thé island of Ni'ihau’ 'sgf"h

- and by numerous kupuna, espec1a]1y those 1iving in the rural- areas of our
. Hawai'i'nei.- -1t is the mother ‘tongue of several thousand more Hawaiians
" who use it secondar11y 1n&the1r norma$nda11y communications. -Finally, it

. is the second Tanguage-which has been and is being Tearned annua]]y by

approximately 1400 students at two university campuses,- seven commun1ty

.~ colleges;-thirteen pub11c and private high schools, and five community

*s . schools for. adults. :This .is.in addition to the.courses offéered- by small:
. -private schools, such as.the one at Kawaiaha'o: Church and those offered
j?,by the Queen L111 uoka]an1 Ch11dren S Center ' .

P :..'

g

The teach1ng of cu]ture in our mu1t1 ethnic commun1ty is very 1mportant;--~‘

g for all our students, Hawaiian and non¥awaiian. The tedching of-Hawaiian"

culture ig an integral part of .the. Hawaiian language curricuum. A working .

. knowledge ‘of the Hawa$ language ‘greatly .enhances the abiltty of thestu- -~
- dent to plumb the d of the Hawa11ag cultural exper1ence be it in-the
ared -of chant, dance, songs, history, herbal medicine, socia organ1zat1on 2

and the fam11y, sp1r1tua1/psych1c phenomena, survival in the/natural. en-.
vironment, or other aspects of Hawaiian her1tage/11festy1 " The’ student
will find that. it is very satisfying and valuab Te to use:the -

. Hawaiian language to interview those who possess ‘Hawaiian cultural know]edge“,.
-and to. research numerous top1cs in the many-Hawaiian language manuscripts ;-

. newspapers and books that are ‘available in-private collections, at the

Bishop Museum, the Hawai'i State Arch1ves, and the State and UH ]1brary L
ca11ect1ons X e N - -

el
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e A Many Hawa11an 1anguage teachers and o]der Hawa11ans see the teach1ng '
Y of the Hawaiian ,language as part- of: an effort by our- commun1ty to pass on,
T ts Tinguistic traditions and standards to its younger members. .In th1s’/ -t
.- way; the teach1ng of Hawa11an 1s similar to:the: teach1ng-of Eng]1sh in the
o schoo]s o o S :
A ,_y_ e 75 4T* o

Hawa11an students who may have fe]t 11tt1e 1nc11nat1on to study a.
European or Asian languagé can ﬁ joy the academic challenge of study1ng ,
. -+ ,a second language, that«of their own-forebears in these islands. is has -
.. been found by ‘many high school teachers to result in an 1mpro d ositive
% self-image among their Hawaiian and part-Hawaiian students.- know-
.- ledge that the: student\can enjoy an academic subject and do well ‘therein’
. . _fias frequently changed’'a mediocre. student into. a mot1vated purposefu]
¢, - .student whase 1ifé goals have expanded to 1nc1ude commun1ty co11ege or
) unJvers1ty academ1c exper1enoes ' : 4
/ . S
- S1nce streets and p]ace/names, boats and homes, ch11dren and pets are :
_ p'frequently given Hawaiian:names, many Hawaiian and non- -Hawaifan students ) C
_‘~wou1d like to acquire a basic. understand1ng of the sound system and general
i yocapu]ary of. the Hawaiian Tanguage without spending ‘the years required to
. Tearn the language fluently. The learning objectives of these students can
.. bermet in Conversational Hawaiian and. Culture c]asses or 1n the f1rst year
»»of the-regu]ar Hawa11an 1anguage course sequence o

A

. Many young Hawa11ans “and- part Hawa11ans choose to pursue a career in the -
tourist .industry or in the Tocal entertainment field. - Knowledge of the Ha-
. .waiiap language is very valuable in correctly singing Hawaiian songs, in.
~-properly interpreting Hawaiian dances--ancient and modern--and in - 1nte111gent-,
1y and honestly planning and presenting the kinds of cultural experiences .
.- which we should offer to our tourists to. Hawa1 i so that. they may more fu]]y
- apprec1ate our cu]tura] "heritage. ]

. N1th 1and at such a prem1um in the State of Hawa1 i, numerous families
- are f1nd1ng that being able.to read and understand wills, testaments, and -
. deeds written or pr1nted in the Hawaiian language can-result.in important
financial advantages.in- dea11ng w1th certain government agenc1es 1nc1ud1ng
~ probate and 1and courts o _ _

ki
s
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_ ':THefe'are"twd'grimany goa]s;fhnghe~Haﬁaiiaﬁ\ﬁéigd§ge-program;.‘?

AT N e, } R S R ’
1. To create an awarenéss and an apprecia@tioi of the various aspects
of the Hawaiian cultural heritage which'still permeate the lifestyles of
many people living today in Hawai'i net. , D '183' ;o
2. To teach students the basic listening comprehension, reading, - . -
speaking and writing skills which will lead to the ability to think and

to communicate in the Hawaiian’language. . . S

. . i - B
., e . ) oL
o . _ T 7
S ' . P ’ .. ) A
R ) . . . -l . S L . .
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e T PROGRAM: OBJECTIVES: - CULTURE ~ R

A

~ The obgectives of culture instruction within the Hawaiian language program are: -

1, To.develop a fuller understanding of the Hawaiian 'ohana or extended family -
';systgm,~both as it operated in pre-contact times and as it operates today. ‘

.- view of the culture it represents.: '

“2.. To develop a'recebtive attitude toward the_Hawaiian,lénguageLand a realistic

'3. To develop aﬁ-acﬁuaintanée'with and'réspect for~Hawaiian'speaking'beopfe_ih
the student's own family and community and elsewhere throughout the State and nation.

_ 4. ‘To develop an ability within the student to identify those cultural aspects
. of contemporary 1jfe'ih Hawai'i whith-spring fro@.the Hawaiian cu]tural,heritage.

_ 5. To develop a fuller Undergtandihg of . the meaning of words, their background. -
-and any,spegial;signifﬁcance'they might have in view of cultural emphasis. S
6. Tovdévéiop a know]edgqgof Hawaiian;fdbd prephration_for;prattical modern . 3
. day use, including such methods as-cooking,'steamfng-in.an imu Or underground =
gven, bakingtzkauquiforvdﬁyfng in the sun, and.raw-food preparation; SRR

. 7. To develop within:many students a more positive:sglf-image based on examples
of successful Hawaiian-male and female role models drawn . from Tegendary and historical
- sources and fromAcon;émpqrary-community-basediresourge persons whenever available. -
\. 8. To develop an understanding and appreciation of the various. aspects- of
 Hawaiian music, including the poetry, vocabulary, rh hm, literary devices, kaona -~ -
- or underIYing'meaning,'and melody of chafmts and songs. T e -

- ) - T .- . . . o . /,-. . IR .
. 9.. To develop an understanding:'of Hawaiian place™mame3, including, in some
cases, the systems or methods used in naming areas of land, fresh water, and/or. sea.

10. To deVe10p‘an,understanding_andAappreciationAof Hawaiian names as tradi-- -
tionally bestowed upon.newborn children by Hawaiian speaking senior members of the. .
- 'ohana. ' . L o e, .o T .
11. ' To encourage an interest among students in, the athletic endeavors and .
quieter pastimes of the Hawaiians; including surfing, canoe paddling, various games ..
such as "ulu maika and Komane, kapa,quilt making, lawhala and launiu (coconut leaf) -
‘weaving, and the making of adornments using the’various plants, flowers, leaves and =
nuts found throughout Hawai'i nei. =~ . = e, o A

12. .To develop a knowFedge of history and historical figures, jmportant. pre-
contact ali’Z, cultural/mythological/lendendary heroes, and other literary
characters found in-the corpus of Hawqiian literature comprised of books, Hawaiian

'newspapers, ‘manuscripts and chants.. - : ' e ,

‘13. Toencourage and assist those students ‘who areginterested in doing genea- .
~ Tlogical research by -introducing them to pedigree charts, the  locations of and how- to
" use the genealogical research sections of the Hawai'i State Archives.the Bureau of -
- Vital Statistics, the Bureau of Conveyances, the Hawai'i.State Library and “those
* services available to the public through the Church of Jesus Christ of Latter-day
SaintiyLMormon), and by discussing with them how important genealogies and oral *
history were to Hawaiian families both in former times and to many still today. .
» 6 40

Ll
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14, To develop a fu]]er understand1ng of the 1mportance of f1shing and farm1ng
to the Hawaiian, including. the techniques employed, the religious rituals. and s1gn1f1-,
“cance associated with such’techniques, .and- the mfethods of distribution;: prep%rat1on o
"and consumpt1on of the sea/fresh water foods .and the farm1ng produce <

S R ST N T

: 15 To deve]op a ref1nement in. the apprec1at1on of. Hawa11an tha kahzko (anc1ent :
“dances) and kula 'auana ‘(modern Hawaiian dances to instrumental music) based on -
increased understanding of -the cultural, Tinguistic, and h1stor1ca1/]egendary aspectS'
.of the dances and accompany1ng chants and songs. :

16 ’To deve]op a more comp]ete understanding of the part natuﬂé conservatlon
p]ayed in the lives of the Hawaiians during the thousand years before European
. contact. and to -relate that ungerstanding to a mode] for 11v1ng in harmon?‘w1th
- nature.1n our modern day 11ves -;' ' , RS E§
. 17 To deve]op a sens1t1v1ty to and an apprec1at1on of.the positive 1nf1uences
that’ non-Hawaiian ethnic groups have exerted on the Hawaiian cultural heritage : :
A exper1enced to some degree by all residemts of the State.. These i ces include,
-but are not Timited to, the 1ntroduct1on of the wr1t1ng system, thgf;ztroduct1on of
- the Western system of mus1ca1 notation, the introduction of musica instruments, ;-
. such as the 'ukulele, guitar and v1o]1n and the 1ntroduct1on of var1ous spec1es '
R of f]ora now fu]]y 1ncorporated 1nto Hawa11an Zez-mak1ng e =Y SR
. .
18. To deve]op an understand1ng of the effects and ‘the extent of the negat1ve
1nf1uences that non-Hawaiian ethnic -groups have éxertéd on the Hawaiian cu]tura]
- heritage since foreign contact in 1778. These influences include, -but-are not .
limited to, the introduction of diseases;: money- based economy , noxious plants and Lo
. destructive. an1mals, .the fore1gm concept of ‘land" tenure and the 1mpos1t1on of
A~conf11ct1ng Ycultural va1ues _A' PR . 4‘a,, Y

‘ SO T /.{" :
: 19 To deve]op an acqua1ntance wnth the re11g1ous aspects,1n the Tife of the -
Hawaiian peop]e in pre contact times, dur1ng the m1ss1onary per1od and 1n more

-}modern t1mes

- 20 To deve]op an understand1ng of and apprec1at1on fortheHawa11an method of
. solving problems known as ho'oponopono, which-is st111 used by fam111es groups and
'organ1zat1ons up to the: present day.: e & ,_

21.- To deve]op, through compar1son w1th Hawa11an 1anguage and cu]ture a fu]]er
understanding of the close re]at1gpsh1ps wh1ch ex1stsdgand st111 ex1§t w1th other .
Po]ynes1an cu]tures and 1anguages L f#' v

’ Bt - .. r?" .
A 22 To.encourage art1st1ca11y ta]ented students to express their 1nterest in
the Hawaiian cultural heritage experience by composing their own poetry and songs
-in Hawaiian and English, by studying“and presenting the- -choreography of Hawaiian
dances, and by physically rendering the essence of their interest” through the -
Tartistic media of drawing, painting, “sculpture, woodcarving and the Tike.

.. . N g - . o t 1

-
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. PROGRAM OBJECTIVES:)" LANGUAGE SKILLS o
S C . . ! . .;‘i > . ." 4

The student shou]d be ab]e* S \'_“f L 7,
T.'"To 11sten to and comprehehd the Hawa11an-4anguage when spoken'at
a norma] speed on a subJect w1th1n the range of the student S

exper1ence ot - A .

o . n . 3 . . “

2., ‘To spea{ we]] “enough to commun1cate d1rect1y w1th a natave speaker

‘_W1th1n he range of the student S exper1ence :
AR ',:3ﬂ-'To understand and Juse var1ous aspects of non- verba] commun1catJon
o common to -nativé speakers of Hawa11an -
[ 7 ' -
4. To read material on a gﬁven 1eve1 w1th d1rect understand1ng and
L w1thout trans1at1on : o A . _ S
o : . . e .;_h

5..,To wr1te about a SubJeCt w1th1n the range of the student g ex-.
ﬂ,per1ence us1ng authent1c Hawa11an patterns. R :

,To deve]op a better command of ‘the Eng11sh Ianguage through -
.add1t1ona1 perspect1ves ga1ned by study1ng another 1anguage

A
-To 1earn bas1c grammar and usage oo .:*' L e

8.' To ]earn to th1nk in Hawa11an the u1t1mate goa] of 1anguage study
REAY A . : - F .

. L ) o RN . L L ) o P’ . s o
~ o ! kN ’ o . R ’ - o A . v .
~ex B . . L . B K . Lo Joe

Hawaii State Library .. . -~ o S o oL
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. .educational purposes which- reTate to the Asian, European and Pagific Lan- -

THE HIERARCHY OF GOALS OBJECTIVES AND PERFORMANGE -
S OBJECTIVES IN THE HAWAIIANLANGUAGE PROGRAM

B
N .

. -
. .

“The Master Plan. for Public Education in Hawai'i mentions a number of

guage .Program._ One purpose concerns-helping students to unders'tand: and to
appreciate other 1nd1vﬁduals belonging to social, tultural and -ethnic groups
_ different from their own. Another purpose concerns developing a respon- .
o sibility to self through working toward self-fulfillment and eloping a

" positive self-image and self-direction., And- *sti¥1 another purpose deals with

helping students acqu1re the sk1lls qf 11stening; speak1ng, read1ng and.
'-wr1t1ng : _

The As1an European and Pac1f1c Language Program has, in vary1ng degrees,

' .ﬂe1ther a dire t or an 1nd1recb11nf1uence on the at 1nment of many of the
. Foundation Prggram ObJectnvés wh1ch are trans]at1on f the educatlonal pur-
poses. . g o oo _

-
2

‘:’ The actua] program goals “and program ob3ect1ves for 1earn1ng culture
.and.language are Tisted in the Foreign' Language Program Guide, published in
’October 1977 Those spec1f1c to Hawalian are found in- th1s gu1de

. The perfonnance expectat1ons found on pages 11 and 12 are more refined i
_’gu1de11nes of the expected outcomes at the classroom level. The performance
: .expectat1ons are de11neat1ons of the program obJect1ves '

'

The teacher must bear in mind, howeVer, that the performance expectav1ons
. are by no means exhaust1ve or 1nc]us1ve They serve only as gu1deposts by
wh1ch teachers can 1dent1fy 1nstruct1ona1 or teach1ng quect1ves A
E SR
A graphnc 111ustrat1on of fhe h1erarchy of" re]at1onsh1ps is found on s
:‘-the fo]]ow1ng page e L e Co e e o
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GRAPHIC ILLUSTRATION OF THE HIERARCHY OF GOALS, OBJECTIVES AND
PERFORMANCE EXPECTATIONS IN THE HAWAIIAN LANGUAGE PROGRAM . <

i " The Mas;,er Plan /’ .
_ Stateménts_of éleveﬁ.¢§u53§ibnél_pu;poses.'”.
- The‘Fouhdatibn'nggram Oﬁjectives _
Statémenﬁs of eightfovefall objectivés‘ - /

S ',, R o Progzam Goals .'._ o '.v :
- General stiﬁgﬁg;ts of program goals.‘¥ ) 1
v o - , J;‘ k; "‘-"_. T |

Ars a .
g -

AR -
- ‘.
.

/' .
Program Objectives

More'specifiC{Statemgnts;gf-pnogram goals

-

e : Performance Expectations

2: o Lol LT :
Representative delineations of program obJectlges.
N . '7.... . . N

B -Instructional .Objectives -
(Teachlng ObJectlves) .

o

.

' Spec1f1c statements identified by teacher
wlth focus on studBnt performance .

. o NEE - 3 . L .




PERFORMANCE EXPECTATIONS FOR
ASIAN EUROPEAN AND PACIFIC LANGUAGES

v
L

"

'.~,lflrst Year of the Lahguage‘_ |

SecOnd.Year-oflthe Language |

Third.le’ar of the Langua'ge ‘

: t"v".
' Drscusses soné Ways in wh1ch |
" cultural differences {e.g, ‘proxi-

~toles in verbal comaunrc t1on. '

" Explarns how knouledge of 2 new
* language enhances the potential
MWmmm@w

y-. .

‘e Explarns how cultural value
differences can be understood
hrough{the study of & nex -
language. »

s

Lo ..l:;;_:':‘

’ Drscusses the role a new language

plays in-neeting society S needs‘,'
‘.. for communrcatron among countr1es ¥

and cultures .
K Partrcrpates in aesthetrc expres-
iMMﬁmmmeMﬁ

dancang, s1ng1ng, and cook1ng

' Identtfles selected art forms that
are representative of the' new
culture K

4 \ A . ]
. i - . ' *

‘.
w

() Drscusses sond aesthet1c contrrbu-‘

tions of. the culture and the new
language 10 Amerrcan lrfe

ifo Reads aloud wratten mater1al 1n -

memwhmmytomwyns
rhythm tone, and sound . o

.
Ty

“ .

ey

u ‘ b A
i

Tez
%
&

e
N

|
o f Compares the culture of the

'l!- vg.n , BRI Y

»

1o Relates how srmrlaratres among
|* cultures are partly caused by the
- nity of spéakers) play 1dportant §

1ncrea51ng ease of communrcation and
Ctravel,

ﬂemmmmmmmewme
‘| has been broadened through the study |
. I" of a'new-language and the culture -
ol assqcrated wrth 1it, -

country(1es) ‘where the new language

+ 15 spoken with one's own,

I Drscusses ways in whrch types of

art forms vary among cultures
t v

3] Expla1ns the way in whtch the art .
- forns of a culture reflect its
values, customs and envrronment

e Ident1f1es selected art. forms that
1 are representat1ve of .the -new

culture. ) -

e

Lyt

1 Ll
ot . A
f

. b
o Demonstrates an understandrng f’—t

> the’art fomns’ of ‘a. culture reflect

its values, hrstory,.and envrronment

X R;;?L and comprehends culturale 8
mnation written in the bas1c
~ vocgbulary of the new language. "

1

9.

1o Demonstrates an awareness of notable

 eyents, conditions, and idess which
have influenced langDage and its
culture. .

[} .

‘s Discusses sone of the major personali-

ties which have influenced the history -
. of the country(aes) where- the ek
language i spoken. .

L)

' Recognizes how the‘values'and traditions

of & country are often reflected in 1ts
language, ;

P
. .

-

. o Ident1f1es selects, and uses alternat1ve

"solutions to interpersonal conflicts '

- hich night arise from cultural drffer-

ences. ‘ I
. " } f, .). , . .

1o Demonstrates the understand1ng that the |

~art forns of a culture reflect its values
hlstory and envrronment o |

I Uses the aesthetrc express‘rons of the -

“new culture (such as)musrc art, perform-.‘
ing arts literature,” cook1ng, and |

.‘ arch1tecture) fpr one' s OWn enrtchment.

‘0 Denonstrates“an eesthetrc aSpect of the |
" neu‘culture.through art, dance, dranas,

i,

I Ident1f1es sone maJorfwrtters and works
-, in the new language and comnents on

 their. 1nfluence upon the language and
the culture .

il‘) .
o~
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)

]

—
e L : ‘ % !
First Year of the Language

a "hSecond Year of the Langumge-‘ ,'

: ;Thirdeéﬂf'Of the language

7 .
) Reads, W1th general compéghen51on

sinple selections in the*new
language |

) Writes baslc sentences in the new
language

) Exchanges anenities w1th a speaker
of the new. language

) Demonstrates sensitivity to
the needs of a speaker of the new’
language by respond1ng to verbal
and norr=erbal cues.

A}

I

, Connunicates fith a.speaker of the
new language using basic vocabu-
lary includifig numbers and

measurement, !

;‘M ;”

11terary selectlons in the new
language

R

new language to enjoy its rhythn,
~tone, and sound. ., .

- new langiage.” t

4

o Reads simple stories and poetry in

the- new language which evoke
. personal aesthetic pléasure.

Nt
"

- Corresponds w1th a spgaker of the '
e language.. |

'.f'

L"\ l ‘ -

+

~

"o Demonstrates sensitivity to
the. needs of a-speaker of the new
language by respond1ng to verbal
and non- verbal cues,

\"

", Communicates with a speaker of'the"
~ new language using basic vocabulary
: \»1nclud1ng numbers, measurement and

\money ‘ . ' v - ! ..

b PRI

| '-1l ( Converses in the ne language ina
\‘fvl fam1l1ar situation, -

\ -osIdentifies-stories,‘poetry; and

-music of the new language and
" culture which evoke personal

aesthetic pleasure,

[ o Reads aloud wmitten'material ithhe'

o Creates antojiginal paragraph.in the

B

P
¢ Reads, .with general comprehen51on,‘ |

S

. language

o Uses the e language for perglnal e

. E’ »

0 Reads aloud wz1tten materlal in the B
- new language to ‘enjoy ‘its rhythm, tone,“
and sound .

L Reads w1th general comprehens1on |
- simple 11terary select1ons in the new

' S

¢ Reads s1mple’stories and poetry in the
. new language which evoke personal
~ aesthetic pleasure, -

K dahresponds vith 2 sppaker of the new
language o

" Créates an or1g1nal compos1t1on 1n the
new language '

' L RS
) Communlcates w1th a, spealer of the
new language using basic vocabulary .
mmmumMHsmmmmnam

money

¢ Uses 1n51ghts ga1ned through the study

of the new: language to.enhance inter~
action with people who- speak the
language

BTN

' Converses in the new language in .
 faniliar situation.

f enyoyment “13 | ;t--,

0 L1stens to selected 11terary art
forms in the new language.
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L e e “Houses of Kalanimoku,” prima@minister of Hawaii,

» S e e . drawnby A: Pellion'in 1819. Hé was the artist on the
T P T T ST voyage bf Captain Louis de Freycinet.
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‘:,;‘study of.

The

YL THE.FOUR'SKILle"

.‘f

section ‘on the “0vera11 Goals of Fore1gn Language Study" in .o
““Hawai'i as written. in the Fore?gn Language Program Gu1de'beg1ns w1th'

the fo]]ow1ng

Te 11sten to and comprehend the fore1gn 1anguage (1n th1s
. case, the native Hawaiian 1anguage) when spoken at a noWmal
speed on a subJect w1th1n the range of the’ student s _exper-

1ence
)

'jTo speak we]] enough to commun1cate d1rect1y w1th a nat1ve;'

’ speaker w1th1n the range of the’ student s exper1ence.

~To read. mater1a1 on a g1ven 1eve1 w1th d1rect understand1ngf

and without trans]at1on. . f/1;: R

fr"’ .

'To wr1te about a subJect w1th1n the range of the student s

exper1ence using authentic patterns of the peop]e whose

-Janguage is be1ng stud1ed

PRt

These are .the pr1mary sk111s wh1ch are to be sought through the

e i et bt i . A i

" “lolani Palace

1anguages. -

. ;,-;;._, B
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S S T . 'ﬁa :
"~ ‘THE FOUR LANGUAGE LEARNING SKILLS - . B ‘
N i ‘. N ‘ :‘ .‘ >~ . ., " 1] - : .-" -\w .
: : . R . i ‘. . .v . ) ..‘ .b.- / 3 .
The four sk1lls that are. 1nvo]Ved in language learn1ng are the two
receptive sk111s--11sten1ng comprehen51on -and ' reading--and the two pro- -
- ductive skf]]s--speaknng and writing.. Many teachers tend to be overly
~ concerned in the beginning with the: product1ve ‘skills and do not spend-
ienough time work1ng and dr1111ng the1r students 1n the recept1ve skills.

Some aud1o-11ngua1 teach1ng methods whlch are used to ‘teach ‘Euro- .
_pean languages stress a non- read1ng segment at the beginning of the -~
course and then a natural progress1on through the . four skills which one:
‘acquires when learning one's own native language, i.e., 11sten1ng
-comprehens1on, speaklng, read1ng and f1na11y wr1t1ng -

Accord1ng to Kenneth Chasta1n in his text Deve]op1ng Second Language
.Skills: Theory to Practice, it has been shown That the "hypothesized
. .. transfer from oral to written skills has not occurred in actual -practice.
-’ Learning the oral. skills. flrst has not automat1ca11y'1mproved the studeﬁts
":read1ng or wr1t1ng ability." ,

.- 'He goes on-to exp1a1n why th1s stress on oral sk111s does not neces-
.. sarily improve. reading comprehension by saying that "the extrapolation of
" theory, from the first- -language acqu1s1t1onaprocess to second-language
“teaching" techn1ques is’ somewhat tenuous.” © Since languages are different
. -and students’ Tearn1ng abilities are different, it is- recommended ‘that the
" teacher appeal to as- many of the senses as possible in presenting the .
~ material to be Tearned.” Some students will pick, up vocabu]anx and gram-
" ‘matical material orally and aurally and ‘feel- comfortab]e in such an en:
" vironment, whereas others who have been conditioned to book 1earn1ng
RIS | B getpan1cky when faced with strictly oral. .presentations.: It would
-, seem logical that the teacher would modify or “completely. change the teach-
 ing method being used if it were found to. interfere with the 1earn1ng
'ab711t1es of the maJor1ty of the students 1n the c]ass :

. Be1ng f]ex1b]e and more hlghly attuned to studentsI 1earn1ng prob]ems :

is perhaps more important for 1anguage teacheérs than for-others. Since the

. students' 1earn1ng is. cumulative, it is most important that- the teacher not

.. forge ahead JUSt to meet a syllabus date if a good basic foundat1on has not
" yet been - 1a1d 1n the m1nds of the students - R

NP
(R X UL,
S e . v s

. ]Kenneth Chasta1n, Deve]opjgg Second-Language Sk]]]S Theor&*to,Phaotioe'

v 2(Ch1cago, 1976) p 279 : - B
v — ‘, .
- ' , i ¢




ki THE LISTENING SKILL

In deve]oping the listen)ng comprehen51on skill the Hawaiian language
teacher is striving to creaté the ability within:the student to.understand

. 'native ‘speech ‘at normal speed in free or unstructured situations, In at-
tending a La Kukahekahe (' Ahahut Dlelo Hawai'i-sponsored Conversation Day
for-students,' teachers and native speakers), talking to a kupuna, or con-

- versing-on a te]ephone in Hawaiian, the student will be able to -understand .
most .of what is being said. This is Mot to say that the student will under- -
stand every 51ngle word.  Native English speakers- frequently hear words
that they don't understand exactly or at all and yet} from the context of

*the sentence, ‘they are ab]e to guess some meaning

. Y - . : .
_ Th1S is what the Hawaiian ]anguage teacher must stress to the students---
- listen for clues.to increase understanding. They must learn to listen to °
" the whole utterance and make deductions instead of being frustrated and
: thrown of f JUSt because ‘they missed one word o .

_ The student must a]so be taught that it is not against some unwritten o

- 'law to interrupt or in some other way communicate to the speaker. that
understanding has not taken place. Tilting the head, furrowing the brow,

. emitting a quizzical grunt, or simply asking, 'Tbhea9 " will indicate to the
‘speaker that something needs to be repeated. The: students do. this ' fre- .
quently when speaking English or pidgin so .they. should be informed that it .
is a]so okay for them to do so when listening to a Hawaiian speaker ’

: Finally, the: student shou]d also be shown that, in face to face situ-
.- ations, the listener has a-definite role to play in carrying the ‘conver-
= ..sation forward with appropriate Hawaiian.verbal and non-verbal respanses.

- - Pointing out to the class how difficult it is to continue talking, even. in
English, when your listener.sits silent and immobile is an effective way of
making them ayare of their unconscious English speaking® "listener behavior,"

~ Once this -is ‘accomplished, the teacher can help students learn the Hawaiian o

‘murmurs and motions to use as an "active" listener. o

-r :

yDevel;ping L1$t€ﬂ1ﬂgﬁ$k1]]$ Initially B

Teachers of the Hawaiian language do not ;hare the same probtlems that 4
: many other second-language teachers must overcome in. this initial phase. In
- general, Hawai‘pn shares sounds with English to the extent that the students
_~do-not have to Tearn completely new and unfamiliar sounds. or tones. -Several:
~problems . do”’ present themse]ves however and the teacher shou]d begin work on .
E them nmmxﬁately : : : .

Asecan be seén n the foliowing chart listening comprehension problems
. may be encountered by the: beginning students when dealing with the glottal o
‘stop. ('okina), vowels. marked with - the vowe] Iengthening macron (kahako) and y
_the dipthongs (vowe] c]usters) W . . -

\
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PRONUNCIATION OF HANAIIAN IN RELATIONSHIP‘TG THE LISTENINGISKILL

" The fo]]ow1ng 1s quoted from the Puku'i- E]bert Hawa11an D1ct1onan1

& Consonants L - - 5»' o 3 o
p,. Kk about as in- Eng]1sh but w1th 1ess asp1rat1on
h,.1, m, n_. about as in Eng]1sh - ‘ g
oo W _ .« after e.and 7 usually like /v/,‘ after o. and u-
SR - . ¢+ - usually like /w/; 1n1t1a11y and after a, 11ke .
o o /vl or /Wl - '

-a glottal stop ('okzna), similar to the sound _
-between the oh's in. Eng]1sh oh—oh

. s ‘: . P

-Vowels o
S N . y
+ Unstressed: '
a Tike /a/ in above S T
e . 1ike-/e/ in bet - = - L
i _Tike /y/ in city -
0 ~1ike /o/ .in sole -
u Tike /oo/ in moon
ié§‘~ ' Stressed: - o ‘ o
| a,'a . ‘Jlike‘7a/ in far . Note: .Remember that these are
: e . . 1ike /e/ in bet , pure vowel sounds--they -
P like /ay/ in play =~ + - should not have off—g]1de>
: i, 7 N\ Tlike /ee/ in see -~ . at the end, i.e., they -
0, 0° 1ike /o/ in sole - ~4 - should not change in.vowel
U, u 1ike:/00/ in moon 7 . quality at the end of the
e - . } . _ sound.
R1s1ng D1pthongs | :
ei, eu, o1, a1, ae, ao, au- | S k 'these are. a1ways stressed on the o
* ol e _ first member but the two members
: S ' - are not as closely Jo1ned as in’ AN
~English. . -

' ‘The teacher shou]d be especia]ly carefu] in present1ng and in eva]uat1ng
‘the students’ repet1t1on of the d1pthong sets which are frequent]y m1spro-

PR nounced : . R e
ae vs. ai
ag vs. au-
0oe vs. of

[

3Mary Kawena Puku'i and Samue] H Elbert Hawa11an D(ct1onary (Hono1u1u,
1975) P xxxvii. , _ ,
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_ Severa] act1v1t1es should be p]anned to- 1mpress upon the students the
importance of ,aurally d1scr1m1nat1ng'the environments where the “oRina and’
kahako are present and where they are absent. Fréquently the student will
'find. that understanding, the word being spoken will depend on hearing the °

- glottal stop-and/or the lengthened vowel. ‘This. indicates, therefore, that,
.these two elements are phonemes of the Hawaiian language; thatﬁas,,they ,
. can be the contrastive element in minimal- pa%rs of sounds in the Hawaiian -
‘ language where ‘the only difference in meaning will be the. presence or ab-
- sence of the -glottal stop or the 1engthened vowe] ' . :

.- - ]f; 0nce the . teacher has exp1a1ned the ex1stence of ‘these phonem1c d1f-
‘ ferences, a few exercises should begin to get the students to hear the
d1fferences S1nce a bas1c exchange to be used early in the course-is:

10 wai kou inca? .- '@.:" . Nhat is xour name?
10 ___ ko'u inoa. o . My name is

. the two words ‘kou and ko'u can be contrasted together w1th a noun 1n an
- . .exercise using pointing to see.if ‘the students hear and understand the dif- - .
ferences at a phonem1c 1eve1 : : ,,('-

. Such an exercise cou]d consist of such o-possessed words as ka'a, ZoZe, v
. _papale, makuahine, kupuna kane following kou or ko'u. The teacher tells the ’
- students to point to themselves when they hear the word ko’u (my) and to a
~ partner .in "conversation” when they hear the word kou (your). The teacher
~ should be sure to stress to the students that the teacher or the tape is
~ . simply quoting what the student would be say1ng in the conversation if the
‘student were-able at that point to. converse in Hawaiian. : This is to avoid
- the confusion. of bringing the physical presence of a th1rd person (the
. - teacher) into the dynam1cs of . the "conversat1on“ between the two students at

this time.
e | 1‘ ) Thebteacher says: = - v'. ‘ The student po1nts to:
= ko'u lole | ] '_ o self - |
- - kou papale - o o ;"1partnerc SR 'l__-};;;/
‘kou makitahine. ST 4 partner o | _' (.
' ko'u ka'a '. o _seif x | ‘
ko'u Kuipiona kane o - self "

. To determ1ne whethe ‘the’ $tudents are hearing the d1fferences between
declarative and 1nterrogat1ve sentences and declarative and-imperative sen--
tences, the teacher car-draw the punctuat1on symbols /./, /?/; and /!/ on .

~ the board or put them on' a ‘handout quiz-type ariswer sheet Upon hearing a

- sentence, the students”are to point to a symbo] on the board or c1rc1e the ;
appropr1ate symbo] on their paper. - o :

A7
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e In variations of this activity later on when reading and writing have.
. been” introduced, the teacher can write words on the board or overhead pro-
. jection film and the students. can be told to point to, the word:on the left -
or right of the board or<screen as the teacher reads the words. Of. course,
when the students are able to write, short vocabulary quizzes or-dictations
will tell the students themselves, and the teacher whether or not they-are
hearing the glottal stop and the lengthengg“vowels~when they. are pronounced.

: As the students progress in their vocabulary building and:structural_ -

* ‘undérstanding, the teacher should use such techniques as direct questions, .
_ indirect discourse, and short readings after which questions are asked in -
", Eng]ish”or Hawaiian depenging»onﬂthe;diffi;u]}y;Ievel of the material.

- Students need to attune their ears to the rhythm of- the Hawaiian lan- -

guage since few.of them have the opportunity to hear native speakers on a- ,

. regular basis. This may-be accomplished by ‘having them listen to Hawaiian . .

' Tanguage broadcasting on Tocal radio when available, by having them listen =
to taped portions of such broadﬁastS'og&toﬁtaped”cbnversations,_by having™:-
them 1isten to live conversations betweén the teacher and the native. speak-. .
er drillmaster if available, or by having them listen to the teacher dis- -

. course briefly in Hawaiian or read.passages from Hawaiian prose or poetry. -
This should be done to make them aware of pronunciation, rate of speed, in-
tonation, stress; type and frequency of juncture and liaison, means of in- . .

-

~.dicating comprehension, and volume.

Districts within the Department of Education have been allotted money
for the native speaker Language Drillmaster progréml"Thfgkmonéy'may.be, o
available to the Hawaiian Tanguage teacher on a- revolving basis and so in- .
* terested teachers should inquire at their schools and at the district level. = .
A machine that some teachers have found helpful is the Language: Master tape
‘machine which employs cards with magnetic tape attached to'the bottom.- A
o “picture, number, word or sentencé can be put on the card with a Hawaiian - - :
» - .utterance recorded on the tape and the students can use this to.work on their.
© " ‘own time for listening comprehension and speaking practice.. . - .. “ '

Aspects of Hawaiian which are aurally similar to English but have dif--
ferent meanings should be explained, e.g., the frequent use of 4th level -
‘intonation to indicate pleasure and-friendliness as opposed to its rare:use-

“in English which denotes disbelief or extreme-surprise and. implies effeminacy. -

.. The close-relationship between pidgin and Hawaiian stress and: intonation,’
word order and means of indicating comprehension should be pointed out and g
the students should be encouraged to use their knowledge of pidgin“in leafﬁ?ﬁa“\x

Hawaiian. This can be particularly helpful for pidgin-speaking students who

" have been -told that.the one aspect of language in which. they have any skill .

" is "bad" or "sub-standard"; instead it can be viewed as .a tool and a natural

advantage in learning Hawaiian. e

-~

_ The Importance of”Liéténing -'\-» 

 Since students do ot need to listen so carefully inEnglish in'order .
to understand what the teacher is‘saying‘jn.c]ass, theytwill carry over this’

S
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' same habit in the Hawaiian language classroo N It 1S 1mportant that the
teacher stress FROM THE -BEGINNING that a language learning class is NOT the

g same as -a Hawaiiana class or math class or any other kind of class that they:
have taken in their native 1anguage Language researchers have found ‘that
-'they must hear three. to five times as much in a- language’ c1ass as in a native-
language based class. They must devetop their auditory- memory ‘and acquire
11sten1ng .skills.which can. only be done if their short attention.spans: and
poor Tistening habits are overcome by the diligent work of a know]edgeab]e
teacher 1n the 1n1t1a1 weeks o? the Hawa11an 1anguage c1ass. .

i

In the second ha]f of kenneth Chasta1n S previousiy c1ted text, numerous
examp]es are given of activities which build aural discrimination, percept1on
.~ and auditory memory, comprehension -and. even:affective sens1t1v1ty Tt is
4 “highly recommended. that the Hawaijan language teacher’ acqu1re this text, wh1ch
thoroughly discusses second- ~language 1earn1ng and teaching in theory and
o more 1mportant1y for the c]assroom teacher, in pract1ce :

- Below are quoted twe1ve t1ps to teachers which can be used to. st1mu1ate 9i“'
student attentJveness ln c]ass - . :

Te]] the students why they need’ to 11sten L s
. Explain the frustrations that may accompany attempts R ‘J§’~”
to comprehend the spokep second language. SR s
Call on students in random order Keep: them guessing .
~as to who.is next. 3 LT
. 'Expect and encourage part1c1pat1on They must~11sten Co
- to. part1c1pate - o
. -Keep the pace mov1ng at a c11p suff1c1ent to ma1nta1n _
interest. - . v ”f'_.
" Beinterested yourse]f in what is going on , .
. Have fun. Occasional laughter.will do as much as any-.
-“thing’ to keep some- students’ involved in class act1v1t1es
.-Select content-to which the students can relate.
Provide a variety of activities. :
‘Be responsive to student. ‘{ideas .and 1nput 1n the c]ass L
- Nothing is so: 1nterest1ng as to see one's own 1dea 1n- SEEE L
v _.corporated into. some future‘class. C T o
11. . Give them material worth 1istening- to and at a level
v ~© - consistent with their capabilities.
-7 ""12. DO NOT PERMIT STUDENTS NOT- TO LISTEN. Students who
- spend day after day in your class wandering list-
Tessly through a dream world of theiraown cannot be
v:successful second-]anguage 1earners - :

,o@@'&m.m}apw'mé'

Ly

F1na11y, the Hawaiian lghguage teacher shou]d 1nc1ude test1ng //;,_.-
+ for Tistening comprehension in any test1ng program-just as testing for
. . speaking, reading, and writing skills would be included. Early in the }
" course this can be accomplished by setting.up an answer sheet with, for ex- . =
. ample, answer "a" 'being ."glottal stop” and answey "b" be1ng "no glotta] ‘ j“
-~ stop"." Thé same can be done for 't 1engthened owel. “'The teacher cou]d ‘
S put "long" and "short" for answers "g& and “b" on the -answer sheet. As the -

| 4Chastam 9 p 286 v L
19
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~ nor are they being tested.:":

'teacﬁer_says the'wdrd or”Séxtapedfmatériél-is played;.the student, simply
ciircles the correct symbol:or answer. The. ather three skills'are not needed
For example: - ‘ . : L :

“ .

A.f Glottal stop vsﬁ‘jpo:g1otta1 stbp; " B. Longlvowe1 v§.v‘short vdweT

1. a Sl b % 1. ax b
2., a* _ - b 2. a -b*
© 3. ax B - L b.
4. a ST b 4. a* b
X4 N o -~ : _
The teacher says: :
A1, kou o (VS'*{ ka?u) : B, 1.- 4'ehc'z 4 2“\’5’ reha;
© 2. mat o (vs.mad) 2. kaua - (vs. kaua) -
'3, “ho'tho'i " (vs. Hothoi) 3. mumw (vs. huhu)
4, pau (vs. pa'u) 4. pa'u (vs. pa'u)

g -The{téaéher will have goné 6ﬁer these and's1m11ar'séts‘previous1y so that
when the test is administered;, the second half of the minimal pair is not said. -

A similar type test can be ahmiﬁiSteYed-whén,the reading of Hawaiian words

v'with the correct marks has been introduced. HoWever,:the‘actual words can be -

_printed- on the answer-sheet. For example:. 4 >
1. () pau — * . () pa'u
2. () parw o Q) paEt
3. () kaua * () kaua - . ..
4, () uliuli * () 'utZruiz 5
5. () (') tapuna *

kupuﬁ§\§ . | ,
~An example of thi type of listening comprehension. test is given in the

~ appendix.. The teacher can use the form given and vary the test almost lTimit-

lessly since different words can be chosen each time the test is administered. -

It is perhaps easier on the teacher and fairer to the students if the test

is taped befoiehand by the teacher or some other speaker so that everyone'

’ hearsgex;tt]yithevsamefthing'each time~one'particu1ar‘form of- the test}js

3.3y

4

given. Tal R - |
~In her’s éa'p ed{tion of MbderhlLanguége'Testiqg (19722,4REbecca4M;
Valette describes. numerous ways of testing all four skills? In testing for

‘4,
5
n

"' listening camprehension, teachers can use drawing tests td see-if the students

“understand time telling, dates and arithmetical operations. -Other types of
.tests use pictures on the answer sheet.. A single picture can be used for
. true-false testing. Several lettered pictures-can be presented while the -

. teacher utters a phrase; "the student then circles the letter of the picture -

j~which*corresppnds'to the .utterance. .. . . .. . oL . o
St Y S o
~ .-A list of vocabulary pictures can be put on the board or on the answer ° -

~ sheet. . The teacher says a sentence and the student puts the letter of the - -
"apprqp?iate'VOCabulary picture on ;hejaggwer_sheet._ . . -

e S .5%% o 4..9‘/: :
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- circles “A“ or "B". .. N

'{fbook which is h1gh]y recommended to Hawa11an 1anguage teachers._,

. INustration by Douglas Char

Mu1t1p1e p1ctures can also be- used for test1ng 11sten1ng comprehen51on,:
as can brief dialogues, situational conversations, quest1on-answer and state- -

' ment-reJo1nder 1tems and comp]et1on of-thought items.

Grammat1ca1 forms can be tested using mu]t1p]e cho1ce answer sheets also

~ The student could be given an answer sheet where "A" means. singular.or. past

and "B" means plural or non-past. As "sentences are read wherein s1ngu1ar-
“plural items or past- non-= =past 1tems are being tested the student S1mp1y

E)
-

Many other types of 11sten1ng comprehen51on tests are suggested in Va]ette s

]
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“THE READING .SKILL

- Although many texts tend to p]acé_the_sbeaking skitl after the listening
. comprehension skill, this guide will.discuss the reading skill second since -
" "this-skill is -a.receptive skill along with listening. In reality, in most

second=language classrooms, most teachers teach an ec]ectic'methbd,which'in4 _

“  troduces all four skills very early in the first. year.

. Many -students are tied to the written word and panic when required to
~ -do everything orally. The teacher should try’to wean such students -away from
. -strict dependency on the written word in order-to improve the students’ - -
. " auditory memory, sound perception and discrimination, and message decoding
- ‘and reaction abilities. -.. . .. =~ " . oL . . '
~ However, it should also beé recognized that the judicious use of written
material in the first few weeks of the course can speed up the students' ac-
. quisition of receptive skills so that they may begin to work earlier on:

- "their productive skills of speaking and writing.

' _Unlike other.second-language written materials, written Hawaiian will
not be unfamiliar to .the.majority of the students, in the beginning Hawaiian
. .language class. They see it in street names and place names, people's names,
. "well-known ‘vocabulary words used in English and pidgin, Hawaiian songs, and:
.~ common phrases and greetings. used in promotional and other types of materials
- -seen in brochures, magazines, newspapers, greéeting cards and signs. - '

~:." .. The Hawaiian language teacher's biggest problem initially will be to
~ make the students understand that all the sounds: used in speaking Hawaiian ° - ¢
~,~are not fully:represented by :the traditional twelve letters used since 1826.
.. The Hawaiians were using as allophones the sounds /k/.and ATARVAVACI A VR
- and sometimes /d/, and /v/ and /w/. -Since the missionaries could determine . -
- no phonemic differénces in the usage of the various sounds ‘in qach,set‘(the
allophones), they voted on: which sounds were heard most frequently in their-
" mission stations and the twelve letter P%'apa (Hawaiian. dlphabet) was final-"
ly decided upon for printing purposés. . It included the letters.a,.e, %, 0,
 u, he, ké; la, mu, nu, pi, and we. In spite of this "official™-alphabet = -
.., - since 1826, some Hawaiian speakers on most jslands still use the sound /t/°
. ip certain_environments and Hawaiian-speakers from Ni'ihau frequently use .
the sound /r/. As was seen in the pronunciation guide quoted.from the Puku'i- "
Elbert-Hawaiian Dictionary (p. 16),.both the /v/ and /w/ sounds are appro- -
_priate depending upon the phanetic environment; however, only the letter =
- "w" is used in writing. L ' T

. ‘Other ‘problems not -addressed by the early missionaries and only hap~ .
. hazardly'addressed-by subsequent lexicographers. include inconsistencies in - .
‘marking the glottal stop and Tong vowels and the orthogrdphy of certain words.
- The Puku'i-Elbert Hawaiian Dictionary in its various editions was the -
~first dictionary -to incTude consistently the ’‘okina and kahako in spelling
Hawaiian words. Previous dictionaries hagleither used all-manner of marks =




e

or had ignoredlthe'mattek'entirelx., The teaché?,shoq]d'ndte.that*there are
o a-few typographical errors in the Hawaiian Dictionary and the latest edi- _
= tion should be;used?for_rgference_whenever‘ppssib]e since_revision and up- .

-dating have taken'place over.the years.
'~ To address the ‘problem of orthography, interested Hawaiian language .
. teaching professionals formed an orthography committeée within the ! lahui
- '0telo Haai'i, the professional Hawaiian Language Association, to attempt
to resolve the many problems faced by Hawaiian.language teachers in teaching
and using a somewhat non-standardized written Hawaifan.language. During 1978 - -
- the group met bi-monthly over a period of several months to:discuss and decide -
. upon. a standardized orthography which would be -used and -taught by the Hawaiian
~ - language teachers in Hawai'i. ~ . o L R
__ The combination of certain morphological -components was looked at care-
- fully. If the morpheme was a word and could stand. alone, in general it was. .
- ~s0 written. 1If, however, the morpheme was not a word and could not stand alone,
- .1t was written in combination with another morpheme. For example, ‘the word
- for parent in Hawaiian is makua. t The word for mother is made up of two mor-
_phemes: makua (parent) and hine (morphological suffix indicating feminine -
~gender). Makua.can stand by itself, hine does not have a meaning by itself;.
. therefore the word for mother is written together: .makuahine. L
: In contrast, the word for father is made up of two-morphemes which -are
- Words, makua (parent) and kane (male); therefore it is written separately,
- makua kane,.in the revised orthography. . . A S

‘In the samé‘Way, the word for he or she;;bréviou51y written' ' 'oia, hase .

. been rewritten 'o Za. ..The first morpheme indicates the subject marker and- . -
the second means he or she and both can be used in other environments by them- .
- selves, S S e : o S

e . - . ‘- U . . b

B The results of the orthography committee's research and deliberations - -

~are. presently being disseminated to interested persons for their input and = - .
.Should be available "in 1979. Copies can be acquired by writing to the: ' sa- e
‘hui 'Olelo Hawai't at P.0. Box 22902, ‘Honolulu, Hawai'i 96822." A summary -+

- of.the report is included in the appéndix’of this guide. S
< o o A st
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. Phases in Teaching Reading
~ - Since the writing system used to represent Hawaiian sounds .is more phonetic
.. than that used in many languages, including English,” the problem of getting-the

.. students to ‘give the appropriate sounds for the symbols being read should not
- prove too difficult. However, this presuppdsesithat the teacher uses materials
. in-the beginning level classes which‘hqﬁégbeen*pwinted4with-the correct marks.

. _When the use of ‘the 'okina and kahakd was newly introduced in the 1950's
and 1960's, numerous native speakers were heard to bemoan ‘the fact that the
.~ Hawaiian language was being: changed. Those native speakers do not usually need .
“any kind of marks to"help,them read written Hawaiian because they can usually




" from previous study. . Their ability.to pick out the words in contexteand to

,'3ﬂ:A point where they Can'hand]e"originél;gUHmaﬁkéd materials.

1 '

-

~ -process the word through their computer,, as it were, and come-out with the
“ correct pronunciation-and meaning based on’ context. They "can pick up a Hawai-
ian -Bible and read flawlessly with complete comprehension. . Beginning students,
_ however, cannot do this. ' If they are given unfamiliar material which is un-
marked, it is almost impossible for them to read even one sentence without
~ -making errors in pronunciation. .= - o e Ty
~ Therefore, it is important to use marked materials in beginning classes.
‘It is also important to stress to the students that the Hawaiian language is
NOT being changed simply because -the marks :have been added. The marks re-
present certain sounds which the Hawaiians (and other Polynesians) have been '
~ making for centuries but which the early missionaries, with their lack of . -
" linguistic training, did not ‘differentiate with symbols as they -did with the °°
~ vowels and other corisonants. Modern linguists have now come to the non-native -
“speaker's aid by suggesting the present marks. . ¢ ' o

A worksheet entitled "The Hawaiian Sounds and the'Marks" is included at
the end of this guide (in the Appendix) which the teacher can photocopy-and ~ -
‘distribute to the students as a first-phase reading and pronunciation exer-. ..
cise. A1l of the words listed thereon ,ave actual Hawaiian words although:it"
is- not important in the beginning classes: to 'go through-the meanings.. With
this or with any other.type of beginning reading worksheet; the teacher should
‘model.the pronunciation first until the students are able to match the symbol:
. with the sound- it represents. L ’ L L
v %ﬁﬂ This+can be‘introdﬁced{hftér the kind of listéning comprehension testing
~ which was ‘described on pages-19 - 21. - As a basic tenet, the teacher should not -
have the ‘students try to read material in Hawaiian ‘to which they have not.been

 -exposedfora11y.j This also applies to basjcﬂSentehcé§;ahdfdia]ogues. kX

-
>

~ Of course,. gnce the student becomes proficient in matching the correct™::
> sound with the-printed symbol, i.e., reading corvectly aloud; then ‘the student - -.
shoutd~be encouraged to read other materials on-his/her own. For-upper;: level "+
. students. who.welcome a-challenge, original .source material, such as the Bible: ..
or thé Hawaiian newspapers,can be used in their unmarked versions. .One feans
. of providing some kind 6f: psychologically reassuring transfer would be: to..s:
" .give the. students unmarked versions :6f readings which:they already-know well:

“pronounce them cofrectly is learned,but it is the same kind of ability thata}ﬁf E
“native speakers use when reading unﬂgrked materials. This should be'pointed
" out“to the students.and they ‘should-be:praisged for having- progressed -to. the" - 'ﬁ

e

- ;;Qféhcef%he students are éb]e’to'matcﬁgﬁheQCOrnéct sound withjﬁﬁgjsymbbifjfyf.‘
representing: it, the teacher should move along’to.vocabulary building -and ta"
. basic'sentences or dialdgues.. % . = " S S N P

) s
T R L

Thé-first set. of basic sentences or dialogue should be introduced orally. "

© 'to attune the students' ears to the correct_ pronunciation, rhythm, and into-. :

" nation. . Fhen the teacher should permit the students to lTook at the materi
/and to perform together in‘chgnql1repetitjon-m1micking_the“teacher;‘;ga{g
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'shou]d be taken to read’ the mater1a1 in natura] rhythm or breath groups.. Dif- -
- ficult passages: can be handled using the "build-up-from-the-end" method so that .
- the ‘correct -rhythm of the sentence as a whole may be maintained through each
* “expansion in-the repetition. As an example of the techn1que, 100k at the fo]-
_1dw1ng Tong but re]at1ve1y S1mp1e senfence

-

. \ r ° :
Ua heZe makou i ka haZe k1, '1, 'om, toni 1 ka po nei i ka hola ehzku me. na hoa aZoha.~

It would-be a very rare student whose - aud1tory,memory were: 'S0 sharp as to
remember this who]e sentence upon-first hearing it. Reading it would be <o
*less difficult. Most students wou]d‘read it word for word 1nstead_of natura11y'\ R
L ‘1n phrases or rhythm1c groups. . ' o . ' o i B

. Therefore, in this techn1que start.the repet1t1on ‘drill from the f1na1

- phrase and work up to the whole sentence. - Th1s reinforces the students' memory
of the end of the sentence,which is where most .of. them "run out of-“gas"-and .
drop out. of the’ éheral repet1t1on or read1ng For examp]e have them repeat

Yo L
L AR

..zmenahoaaloha . S . , R L A S
. cool ka hola 'ehtku me- na hoa aZoha : : I E / ARt

Wl eeet ka po nei i ka hoZa 'ehzku me na hoa aloha. . | 8 ;

...1, ka haZe k‘L 5 'orn om i ka po nez i ka hoZa 'ehtku me na hoaualoha. o o
Ua_hele- makou ‘Léka hale k‘L '1, 'oni 'om % ka po net i ka hoZa 'efnku ﬂfe na hoa aZoha. ,

‘ Since 1ntonat1on in a Hawa11an dec]arat1ve sentence does not seem to be ' ?
as_crucial to understanding as it is in some languages, this kind of technique -
falls into the category of "How to relieve the boredom of" pattern practices" . ¢

q:i;‘or "How to_ relieve the boredom of chora] read1ng exerc1ses", i.e., use va 1ety
: e;ﬁ1n teach1ng' ‘ : . X

si{ “After.the bas1c sentences or: d1a10gue sentences have- been presentedh on LR
subsequent ‘days the. teacher can put isolated sentenges,on thie board and have R
+#he students read them chora]]y and individually. Another techn1que to be)

used in this phase could be:-to have them read the sentences in reverse. T ;)
-is not going to help their rhythm but it will help them see the words in 1son
1§tion thus forcing ‘concentration on the individual items and preventing’ mei
- -9ry from bging brought into play. This stems from a .problem encountered b i
- those teachers. whoxyse a truly: aud1o-11ngua1 approach*where1n the student«#e
‘thoroughly memor1zed the sentences in an oral-aural mode. . MWhen faced ﬁit
the sentences on. the printed page, .some students«merely repeat ‘the
from memorx rather than really ‘déad them. A]though this is not ‘1i Yy
happen in Hawaiian language . instruction since such- thorough aud1o---~:
materials are-not yet-available, it is something teachers should b
of, particularly when dealing w1th students ‘who have demonstrﬁigd
read1ng,ab111ty in Eng]1sh _ -

-----
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the teacher can vary. the vocabulary slightly“within the sentence and. see™if = .
the-student reads the new version correctly. .If not, then the teacher will:
o have to-work individually with this. type of student, Under no circumstances:.;.
7. . should the student be called down publicly for thi$ kind of compensation.: ' -In=
-~ . deed, this ability to learntorally_preseniiha distinct "advantage. in. the: second-
" language learning classroom if the teacher-1s gkamai ‘enough . to kiiow how:to. use,
. “x'it to help the student learn. In addition;, nimerouséxariples. have. been séen-of. . -
. students who were poor readers. and mediocre~in general, dcademically, but who = . " -
*:w became inspired to Tearn and-overcame these early disadvantages through-suc- ; .
‘cess. in the Hawaiian Tangudge. classroom.: May -your teaching be such an influence -¢
- ‘o 'this kind of student! - * T I R .
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-7 Another technique_ is to use flash cards to drill isolated words or phiased,

4o i 'varying the order in which they appear. = Go through ten or more words at a time,"
Coniewcalling: for individual reading. ' Flash cards frequently prove advantageous |
'1m“,jgﬂ;f§%%pSggthey require .instantanebus, recognition and response on the part of the, .

P A S

7. 'The teacher may alsoichoose to write ten or.moFe words on.the board in~ -t
* no:special order or connection. The students ‘may: read these chorally and: 2
then ‘individually. To reinforce comprehension, the. teacher may treate partial ™..7
~ sentences, requiring the students to complete them with a word or phrase from '
.the ‘1ist on the board. The teacher may check further by asking the-glass to ;o
~point. out the sentence, word, or phrase which déscribes a particular action, o ' @ .
-~ fact, or object or the teacher may ask questions'about a sentence to elicit: -
specific words found in.the sentence. AT T

e

' ﬁeéding_Adaptétionspand.Dri}ﬂs S = L R

= “When the students are able to read the basic material well, they may &l
‘read dialogue adaptations.and pattern drills. This total procedure helps the"

(.

.,. .- class make the tidnsitidn to the next .reading phase. The students should not - '

]

encounter many difficutties’ in reading: this material if it has-been. reinforced iz~

_ frequently by oral practice. The students should also be reminded that their® .
- .ears are more reliable than their eyes at this point. e e e

Z¥. . Teachers may initiate-the ora] presentation of the basic dialogue or -
P skntences of the new unit while thé-class is-still in the -reading phase of
T “the preceding unit. Or they may décide on a concurrent-audio-Tingual and
» . visual presentation of new material. They may wish to introduce theginitiavgf
- elementgiof the new unit audio-lingually and then follow:this up the next.dayzs: -

with réading drill and wrifingiphacti;bfbasgd.6n‘tﬂgsgﬁéigments; 

_Memorization takes place with the aid of the printed word at the same - .
" time:the.class receives further training in sound-symbol association. Eachk - .-
" segment-of. the basic material is presented and drilled in this way until 531:: S
‘of it has been masteréd. It is well to remember that overlearning is still '=- . ..
“jmportant at this stage...- .. .. . R N o
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“ ’, r .:. \. . Ve . . .. . '.. .‘ e .
e thﬁer the students have been perm1tted free use of read1ng in the rev1ew
and .practice -of adapted mater1als, :the occasional error in pronunciat1on can .
frequently be corrected by. direct oral recourse to the dialogue line where 1t
,;uor1g1nated With books closed; the student should be asked a question orally -
‘fa which would st1mu1ate the response which contains the word or words rncorrectly
v pronounced when the student was read1ng ' . 4

Jheadfng'AloudkversuShReading'for'Coﬁprehension |

' d1st1nct1on shou]d be made between read1ng aloud and read1ng for com=

prehension Read1ng aloud helps the student to make the connection betweep :

“the'‘séund and-its written symbgl* Sufficient: practice to estahlish this sound-
symbol,relationsh1p should:be provided. However, the Zteacher. and- students
should be - aware that estab11sh1ng this relat1onsh1p by readgng\aloud is’a sep-
arate’ and distinct’ obJect1ve from teaching pronunciation. and ~atditory memory, .. .
wh1Ch 1s enhanced by chora] pract1ce, d1alogue memorizat1on and pattern pract1ce

: When it appears that read1ng a]oud practice has’ resu1ted in correct sound
product1on based on the pr1nted symbol, then the teacher should. relegate this -

. type of:class activity to a .minor pos1t1on ~Students will probably get -bored

reading-aloud after the first few weeks s1nce they are not very stimulated or

" challenged by listening to others.read. 'The:students: shou]d be eqtouraged to

read aloud on their own to_polish their fluency and bhras1ng Occasionally,

; the teacher can schedute individual reading aloud sessions-while other students
~are doing written work or some ‘other k1nd of act1v1ty 'u; ;&. S

R

T

Lo There are t1mes 1n any 1eve1 Hawa11an 1anguage c]ass when read1ng a]oud
"'gan*be a very productive act1v1ty : In advanced classes the students may bene- -
it a great deal from readtng a]oud ‘the parts of .a play, a poem or chant, a-
'song, a conversation, a descr1pt1on, or.some other types of written mater1als
At this level, -the purpose of theract1V1ty is to, he1ghten comprehens1on, em- '
pathy, and fee11ng, not-to 1mprove pronunc1at1on - . .

. Read1ng for comprehens1on is a diffe nt sk111~wh1ch is more d1fficu1t to
teachﬁthan read1ng,aloud Material mustbe selected at the proper dnff1cu1ty
- Tevel and the teacher miist provide gu1de11nes for’ understand1ng what is read
and fo]]ow-up act1v1t1es that encourage the. students to r%gd ahd to prepare
for class.. ,3;,(’ ct S L y .

7 - o R
R Prov1d1ng a g]ossary w1th “the readﬁng se]ect1on can make the students
_af; .-job of reading- for comprehens1on -easier. In the beginming this is 1mportant.

Read1ng for comprehen51on is-a more Sol1tary, private type of act1v1ty,and '
‘ motivation.is important in prov1d1ng the students,with the best learning. -
“environment. -Material must be interesting and appealing so that the student

w111 want to put 1n the work necessary to comprehend ‘the reading.

Hav1ng to look up everyaword in the se]ect1on is, counterproduct1ve .
A]though this can be avoided if the teacher seleCts material with an eye to
the proper-d1ff1cu1ty 1eve1 the,teacher_shou]d Nso make the students aware

e . . . _ff\_ ) i . . ,‘;; . . : o
.. .- ) L ? i S . Lo s I'.'u'f U ‘ - . s v
“' o &

._l -




. .of how to read for comprehen51on through content Many Engiish speakers en-
~ counter: unfamiiiar words -in newspapers, magazines, and reports but, instead
- of rushing to the»dictionary, they.are able” to figure out an approx1mate
,;'neaning from the, rest of the; phrase. C 51;9._

The teacher shou]d instruct the students to read the entire paragraph or.

© - selection several times in order to get some ‘idea of. the total meaning. This

" is related to the idea of skimming that is introduced 'in some speed. reading

B ‘courses. Instead.of. wasting the time.to look up the first.unfamiliar word::

.. that the .student comes. upon, that time can be used ’to Skim twice or three times;f'~‘

‘Many of the unfamiliar- words w111 then make sense because of’ the environment
in which they are- found' : o .

Students must begzn ‘to be attentive to larger units such as "the sentence

and paragraph if they -are to begin to-enjoy -and apprec1ate reading.. ‘Looking -.
- up each word robs . themfof this overall picture and leaves them instead with °
- an overwhe]ming and’ disconngcteg ‘massof information that is both uninteresting
_and 1mp0551b1e to absorb " , R .

"~ 0f course, the student must be . encouraged to read: 1n Hawaiian and not to
“translate everything into English: . This is difficult and frustrating but. ¢he
' teacher must:- keep returning to this point to reinforce the importance of it.

" If 'the students force themselves to do this it will. improve their. over-all

:_.comprepenSion ‘of the whole selection and it w111 enab]e them more easi]y to .
discuss what they have read in Hawaiian L 3 L ST

_ Since Hawaiian vocabu]ary conSists of many words which can. Simultaneously N
be classified as nouns, adjectives, adverbs;: verbs:-or other parts of speech,:

it is’ important to -point out to- students that clues to meaning can be derived
,from the word s position in th' 'tructure of the sentence .

_— A somewhat awkward sentenc 'containing five different words spei]ed
c,"& a" can be constructed to™ ii]ustrate this p01nt .

Uauama‘bkauakantlehuazua'amauala

. .3'

o The first ua is in a verbal’ aSpect slot in the se
' _that the meaning has to: do with completed action

'"hce'and fhatjsuggeSts-f

" The -second ua is in a’ verb or predicate s]ot This wouid'suggest that;the.
‘verb meaning,."to rahn," would be appropriate | ’ S o &le
© . . The third ut fo]ﬂows the def;nite artic1e ka which is.a noun marker., . y:i”#"
. Therefore the noun meaning, "rain," wou]d be correct here RPN

_ The fourth ua preo.des a noun and is coup1ed with the Za after the noun 1
' ;in a grammatical form which means "that" or "the aforementioned"

,\.
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,;V’%;' B Finaiiy,:the'fifthfua'félldWE.a~h6uhvwhiéﬁ'nggests an édjeCtivaT meaning,
LA rainy™. 0 0 o o - T

.~ % Therefore, the meaning of the entire sentence would:.be:\ "The Zehua-rustling .
-.rain rained (toward us) in that.(aforementioned) rainy land."\ A]though. this was -~
- w +a-fairly lengthy analysis, onte the structural slots are understood by the stu--

.. v dent, the appropriate meanings are processed fairly rapidly in the student's .
~ ... mind. . For wunfamiliar words which must be. Tooked up, the student must look at the -
- ..vdrious types of ‘English'meanings and choose that part of speech which fits into-
= - -the structural sTot. s IR I

R

When students have to leok up words to build up their vocabulary and their
‘comprehension, they should be told that they should not write the meanings above
_ the words in-the reading selection. - This is an extremely difficult habit to
- break and almost all second-language Tearners are guilty of it because it makes’
- # the initial job of reading and of recall much easier.. But, in the long run, the -
- Student usually does not learn the word because there [is no reason to, it's writ-’
~ ten ‘right there with the English meaning. In order to truly learn the vocabulary,
= the student should put the word .and meaning on-index or flash cards or make up a
yocabU]ary,]ist.and then study them .independently of the reading passage. .

For advanced classes, it might be helpful and an interesting class activity -
to construct’ a monolingual glossary, in other words, a.list. of words with the +«
- meanings given in Hawaitan instead of ‘English. This kihd @f activity can lead # -
naturally into playing a game based on the well-known “Password" TV game show. i
The rules can be modified to permit the clye giver to give.either one word clues = -
-as 1s done on TV or else a clue consisting of.a phrase which would make the job.
-of- guessing the password easier. =~ . - S R "

. T

" Introducing the Reading Assignment
. The téacher‘s_respoﬁSibi]ity;in.introduding:the'reading*assignment does not-
~ end at the moment when the selection has been given to the students. Acéording
to Chastain, three important steps should-be. ‘taken: “the teacher should -

2) anticipate and clarify any new vocabulary and structures. that may present

' . undue difficulties; and, -~~~ -~ . S T .

3) facilitate their reading with comprehension by giving them guiding qdé§=
tions that help them to read with a purpose."©. . .~ S

1) “tey to interest the students in the material they are to reads;: L

.~ Follow-up activities must be prepared and carried out in subsequent classes .
"s0 that the students feel that the work they put ‘into reading-the assignment . -
" was worth something to them. The¥e activities are much more valuable if they - -
~are carried out in Hawaiian instead.-of English. These activities can-range’ :
from asking questions in Hawaiian about the selection to having the»studenys
“retell the story in Hawaiian-in their own fashion. If students have.questions .
OIbid., p. 319. R
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_'-_”duringhthis fime;_théj'shoﬁld'be:réQUiféd and trained early to ask specific
- questions about specific sections of the selection instead of saying that
~they didn't understand anything. -~ - e . e “

[>)

. Testing Reading o : ':b" o l-,',- I,

U ”The;Hawéiian 1anguage’tEachér is\again‘directéd,tojReBéccé”Valétfe's".'

~ excellent text : Modern Lan?uage'Testing."The.fifth,page : therein discussing
. the testing of reading will not- e reiterated here or even summarized here.

However, the types qf;testing which she describesJand‘recommends“will be

presented.

‘ ‘At ‘a basic level, most of the tests given by Hawaiian language teachers -
are reading tests. ~Some teachers-have the time and equipment to administer
" gpeaking tests to their students and some teachers incorporate listening o
~ comprehension sections into some of their tests. But the bulk of testing-
‘done in the classroom involves some kind of reading test. . CEE

‘Valette breaks the'types of reading tests into two general .categories:
- testing vocabulary and grammar -via reading and testing far reading comprehen-
- sion. Most teachers: are used o, testing for vocabulary. This can be done by =
 the dictation method or fill-ii-the-blank method or the multiple-choice .
" methpd. - Other methods include using pictures to stimulate vocabulary items. ,
-This avoids the interference. of using English. Be .sure that the pictures are - -~
- definite, i.e., there should be no ambiguity in the student's mind as to what . =
you want identified.” .In.a larger scale ‘tésting using this technique, whole
‘phrases can be stimulated by a picture. The ‘teacher can_gither offer several . -
_-possible sentences in a multiple choice format or else the teacher can require . -
. ° the student to write in the answer (this really tests writing ability however,
. rather than.reading ability). ~ - - = ' S o ‘ L

- Grammar testing can be considered a type of reading test since the student. ..
is required to read Hawaiian in ‘order-to select the correct answer to the jtem.
It isa very bad technique in-testing to use-misspelled-words or fictitious
. grammaticaI»itemS'in,mU]tip]e,choice'possjp]eﬁanswers,. This puts a burden on .
* the teacher to find gOod-pp;Sjb]éfbutriﬁcorrect'chqicésﬁthat might distract =
- the student. Teachers who have .not had a methods class or a. class in con-
‘structing “tests should at least read up-on good testing techniques. Some peo-
.-~ple who are good teachers of the matérial are poor .testers of the material,

”Lpresented and this.is very<unfair 5%?he students. - . - ' B

. Grammar testing can include items relating to singilar and“plural deter-
. miners or noun markers, placement of adjectives,'verbalfaspect'markehs, changing
active voice sentences to passive voice, changing.normal order verbal sentences*'a
. . to sentences where the agent is stressed, use of the Tinking ai particle, and use
" ~of the various other markers and particles. Lo T e T
- Under reading comprehension testing, the teacher might test for word re-
- .cognition. Since many Hawaiian words are really more than(just -cognates,
30 N
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oA psycho]og1ca1 uplift when test:

;*tuéfare actua]]y Eng]1sh word .which have been Hawaiianized it shou1d not be_

: too difficult for students tq rdcognize such words. -In.order.to give students .

. a few of these types. of words can be in- .

, “cluded in the early part of the test. For example, a ‘sentence like the follow-
~ ing might be included with 1nstruct1ons to c1rc1e or. under]ine the words wh1ch

- come. from Eng]1sh

\, LY

Ua Zeg mcn ke kaukq 7 ka panako i PepeZuaZt e p‘LZ“f ana
i ka ptZa no haneZe kaZa. _ "

- A harder type of word recogn1t1on 1tem involves redup11cated words or
+.words which .have suffixes such as -na. - Students could be asked to give the :
r‘oot word for ha'aunna, koena, maZuhtZuht 'oma ima'i, or ththza '

_  In more advanced Tevels, the teacher can test for understand1ng of f1gures -
-giof speech and 1d1omat1c express1ons That cou]d be accomp11shed in this manner:-

a Complete the second sentence with a paraphrase of the under11ned expreSS1on.

1',_ E p‘LZ‘L ana 1 ke katkamahme, waht a ka po'e, paZt ke kua mahma ke aZo

- 2, E' p1,Z1, ana T ke katkamahtne, waht a ka po 'e, nu1 1oa kOJ u'q - P

The. student s answer can be s1mp1e Hawa11an wh1ch gets ‘the point across If :
this. paraphrasing in Hawaiian' is deemed too difficult for the c]ass, the teacher;

can put the second sentence of the set in English and have the’ students give the

- English f1gurat1ve mean1ng or a comparab]e Eng11sh 1d1omat1c expreSS1on, if ‘one: ['
_exists. . _ . RN :

Test1ng syntax -can mean 1dent1fy1ng parts ‘of speech of words in phrases B

" ..or the tenses (aspects) of the verbs or the objects versus subjects in. cer-

' . Hawaiian or English. Complete or partial translations also. give the teacher' -

tain kinds of sentences. Testing reading comprehens1on can include items
which determine if the student understands questions (answers or'react1ons

can be in English), understands what the genera] topic of the passage is, or
knows how to scan or:skim for information to be found in. a paragraph a page,
or the co]umns of a- newspaper ' - o _ :

: _ Comprehens1on of read1ng passages can be tested w1th questions fo]]owed
"~ by true-false answer.options »mu]tip]e-cho1ce options, or written answers in
Hawaiian. . Comprehension can also be checked by asking questions orally in

an idea of whether the" student comp]ete]y understood the passage.._‘_w

F1na11y, a type of test1ng procedure deve]oped by%ﬂ1lson Taylor in. the
early 1950's, called.the CLOZE TEST PROCEDURE, can be used to determine to
what extent the stiident has.comprehended and reta1ned information and can
‘guess at probable phrase completions. Essentially, the cloze test consists
-of a reading passage .in which certain words have been om1tted on a regular .. -
and obJect1ve bas1s, e.g., every f1fth or tenth word . . '

~ . .
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- A variation-to this technique is called the reading-input format where
 the test maker suggests two_wordsaforreachfb]ank,,the,COrrect.responseaand~
" a distractor. The.distractor may be selected at random. from the text in
~which case the two words may be of different parts of speech or .it: may be
_ selected specifically by the test maker ‘in which case it would probably be"
- the same part of speech as the correct response. .- e

Another variation is called the multiple-choice format where three or. .

. four possible answers are suggested for each.-blank. ™Besides being good - -

tests of reading: comprehension and communication, cloze tests are .easy to.

prepare and-quick to score. After :the class studies a longer reading pas="

sage, the teacher can prepare a-short résumé omitting every fifth word:
‘- After the students take this cloze test, the teacher will know whether or .
- not the majority of the class comprehended the sense of the passage and learn-
:-ed the vocabulary and grammatical structures. The teacher can decide whether
- to accept only exact résponses as anticipated or to accept close synonyms. -
, According to Valettegurecent'expérimentation*shdwed."a_;97';orre1ation-be- Lo
.- “tween ‘'scores -obtained with acceptable-cloze afd exact-cloze scoring-and ~ = .-
" .- Jconcluded/ that it is_possible to substitute one for the other with Tittle .-
-~ Toss of Tnformatipn:fm7fj-f _ o S T

A . ” . . : Y . .
.

o
*
.'."j ’ 'y ot
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" petroglyph (Ki'i PGhaku) L e o B

7 Rebecca M. Valette, Modérn Language Testing (New York, et al., ‘1977), -
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and- consequently they become discouraged “after a. wh11e

$

THE SPEAKING SKILL

. Nhen most students are. asked why they are tak1ng the Hawa11an 1anguage,- L
the usual response g1ven is, "I want to be able to speak Hawaiian, to talk to ;

| ‘my Tutu, or to talk to- our‘kupuna in ‘their native language." In other words,
the students enter-into the Hawaiian 1anguage c1assroom with the'idea ‘that -

they will learn to speak the: 1anguage ‘0f course, many, if not -most,:of them
are not aware of the work involved in Learning to speak any second language -
‘give up far short‘_.

of the1r goal of beTng ab]e to speak Hawa11an

Nh11e th1s m1ght be a commpn phenomenon 1n most lar uage classes, 1t

" doesn't have to. be if. the teacher will evaluate the methods used' to teach and

reinforce the speaking.skill.  The following list of self-evaluative: quest1ons }
might help the teacher to think of. those areas which need some updating and
work as far as. teach1ng the speak1ng sk111 is concerned : O

1. Nhat are the goa1s of my Hawa11an ]anguage 1nstruct1on7 fﬂ_:h :

2. If one of my goals is -oral commun1cat1on, how do I encourage ””Z‘ .
' the building of th1s skill? EEE : h

3. ‘Do I correct every utterance that my students make in try1ng
: ‘free conversation to be sure that the1r grammar and pronun-
~c1at1 on are "perfect"? . :

o 4; If 1 answered "yes" to #3 are my. students eager to answer

ora]]y and speak 1n Hawa11an 1n my c'lasses7 o T S ,ﬂe‘

- 5. Do I g1ve my students vocabu]ary and express1ons that they
. can relate to their present life or is the Hawaiian which-
I teach re]ated to life a hundred or more years ago7

6. Do we spend more time-in c]ass ta1k1ng ABOUT Hawa11an or o
. more time ‘talking IN Hawa11an7 '

7. Dol expect my students to be ab1e to ta]k LIKE a nat1ve o fﬂ
‘ ‘,speaker or to.be ab]e to ta]k successfu]]y TO a native
- speaker'-‘ R N _

0f course, many of these quest1ons are loaded' Most 1anguage teachers | o
have a hard t1me tolerat1ng incorrect grammar.and pronunciation and there-.

-+ _fore are quick to.jump: on an error as soon as it's made 5o the student gets

immediate correction and positive reinforcement". It may be a hard pill for . f

. some of us to swallow but you can't. deny the fact that constant correction
'will cause all but the most intrepid, self-assured or eager students to .
“turn off, shut up,,and somet1mes drop out.

Many teachers might. be w1111ng to let the1r students make uncorrected

'~>ora1 errors if 1t contr1buted to the1r f1uency and- des1re to speak, but the _

a3
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" teachers are afraid of what the native speakers or the:college or University
Hawaiian language teachers would think.- "Didn't Med teach you.how to say that
- or how to use that - __~ (insert grammatical pattern) _ -when you were in his/her
class??!" Well, Mea probably did teach the concept -or vocabulary word but the .
" student did not have enough speaking practice or .drill practice to make it pa’a.
Or else, the student might have-merely .forgotten it.  The important point here
o is to avoid making the student feel Tike all the instruction in Hawaiian lan- -
B gyage'previous]y,acquired-Was worthless. - - o ' -

Te

-

" What Is Speech? - Lo e

. Manyjsecond-]anguégedteachers.thihk of speech as the process of making
.‘correct: and meaningful ;sounds in the Tanguage being taught. Chastain avers:
. "On the other hand, most students think of speech as

: , _communicating: their thoughts to someone else by means of . .
S *‘language, -in this case the’ second language.  When the stu-.. .
' : - xdentsﬁtannﬁtlspeak;_by'their'dEfinjtion, they;begjn*go' S

question fig-practicality of second-language study."® S

-~ If the students are learning to makélsqynds but ‘not to.communicate thoughts . -

‘and ideas, the fault may lie in .the teacher's being more concerned with the means
_-fofiattaining~goals.rather-than with the goals themselves. The tedcher may also
.’ not'have,fully,accepted*the;idea-of oral communication in Hawaiian as part of
- the model of Tanguage learning, preferring instead to concentrate on translation
.- or reading in original sources. c S e o .

eak is that the = .
iian-may .be ne- -, .’
isticior pSy-i‘,.;

'chological. capabilities. :

~ glecting-oral or. communicative actiwft

i, . - Some teachers face the real problem of class:
. . since there may be students in the class who:are

", work ‘involved in learning Hawaiian and. whg:
~.to keep these students "busy," the teac ntrates {
writing instead of the very kind of wark whtc ‘might: intée
‘student--oral communication activities and games. .

. Lo : R N S y T
: Because of all these reasons, many students aré-not 't iden the valid
. opportunity to- develop their oral communicative skills in a-non-threatening~
environment. The teacher should come to the rea]ization,that_the‘goal.of- .
léarning to speak ‘Hawaiian is to be able to communicate orally with a native
speaker of Hawaiian.  Therefore, the. teacher's objective should be to.develop
‘the students' speaking ability to the point where they can concentrate on the. -




-~ . ‘\\.
, More fundamenta] howeVer is the quest1on of whether the teacher persona]]y
views the Hawaiian 1anguage as a Tiving, viable language for ‘modern day ‘use or.
‘whether Hawaiian is viewed as.a language to be learned to preserve Hawaiian.
culture of former times w1thout regard to propagat1ng elements of Hawa11an cul-
:i,ture of our modern day , . : . o : :
] . , _ _
HaWa11an 1anguage teachers have only to look at the 1anguage situation in
Tah1t1 and -in- New Zealand to see where Polynesian language instruction within
. .the/general school system could-lead. Tahiti has recently (1976) started a v
- program of teaching the Tahitian language in the-public schools and a1l .stu- -
-+ dents, whether they are of Tahitianm', Chinese, European, or mixed descent, study
i 'the native language besides their study of a third or fourth language. "It is-
" -sti11 too early to report on the results of this change in the essent1a11y ’
. French-oriented curriculum. A December 1978 ‘meeting. of representat1ves of
_the various island’ languages in French Oceania discussed the educational, eco- f
. nomic, and po]1t1ca1 consequences. of the. Terr1tory-w1de introduction .of- Tah1t1an
_ into the school system. Hawaiian language teachers should be aware of these
o events since they para]]e], in some respects what could happen 1n Hawai'i.

.+t .. In-New Zealand, the Maori. peop]e succeeded 1n getting study of the .Maori -
- .language included as an integral part of the sch }..system. . There are- people-
- at.all levels of: the educational h1erarchy fromy sgrict specialists: down to
“the classroom teacher whose job it is to. plan, m6ittor and implement the study =
of the Maori. language and- cu]ture in the nation's schools. Uncertified native -
speakers have -received training to qua11fy them as-Language Drillmasters, <and
in-'some cases, Maori language teachers. Special emphasis has been put on cre- :
ating attract1ve Maori language texts and booklets, well illustrated, and dealing =
with fodern as well as ancierit topics of interest to the student. These are .
printed in the government printing houses and distributed to the. schools.  This o
: -has taken place within-a period of about fifteen years and. has .occurred w1th1n »
» .~~~ the .confines of ‘an- Eng]1sh speak1ng dom1nant cu]ture s1m11ar to what ex1sts in

e "Hawa1 i today. E . , : . .

2

¥ "iﬁé-» It wou]d seem, therefore to be a v1ab1e goa] of Hawa11an 1anguage teachers
..~ to plan and implement the process by which the children of Hawai'i who are in-. -
‘terested can learn to speak Hawaiian as a living, chang1ng, modern second
language to be used for cultural as well as communicative purposes. Since the
o study of Hawaiian was recently mandated by the 1978.Constitutional Convention .
in Amendment 20; which was ratified by the people, the basic question of how'to .
*.teach modern Hawa11an and nop-Hawaiian:youngsters to’speak Hawaiian will have C
.- to be addressed in some detail by a]] of those 1nterested in the teach1ng of -
' the Hawa11an 1anguage R : :

. .
e LN

',Phases'inaDevelqpﬁng thefSpéafsng'Skill; .
Some of the textbooks now ‘available to’ the Hawa11an 1anguage teacher in-

“clude basic senténces at- the- beg1nn1ng of each chapter. In others, bas1c
hd1alogues are g1ven w1th1n the chapter for the students to memor1ze In_some.




I/ .
.- . of the texts, song or chants are offered which gan be memorized to be recited A
' or sung: -As-good as some of these materials are, most teachers:will find that ‘-
they must .supplement the basic texts in order to perk up the. interest of*their
. students. - . ., : e L

n

. Since much of the material presently available to the Hawaiian language
teacher was conceived and written in the 1960's, some-teachers-may feel that. . - -
" the dialogue material-is somewhat out. of date for today's teenagers.. There- '

fore, it becomes the burden of the teacher either to compose new material ...

~ personally or to meet together with other Hawaiian language teachers to COmggke'A
_and-organize such material in committee. IO . ) A,

. This section can only give some ideas on how Hawaiian can:be taught as a Co
‘'spoken language using: the materials which are available today and some sug- _

~ gestions on what the teacher might do to create suitable materials for teaching- . -
speaking. ' n e

‘Whena dialogue, series _of basic sentences, or a song or chant serves as ]
the basis of a learning unit, the student should memorize the material so that .
it may be manipulated and transformed in further drills and exercises. By means _
of,pattqgn‘dﬁi]]sfand_adaptations_of-the dialogue, the student gdains control of " = >
the structures memorized and learns to adapt the memorized materials to other ‘
situations. = : e o I S

© . Caution must be exercised to prevent the memorizatien of the dialogue - =~
. from becoming the most important goal for the students or, as soon as it is -
" learned, they will no longer be motivated te learn further. 'They must under-
stand -that the dialogue is a point of departure and_that the elements of the -
. dialogue will serve as the basis for structure drills and patt practice.
.. It is the .adaptation of the dialogue situations which will enable the students:
to manipulate language in realistic situations. - 2 S

“ .. In an-article entitled "Study Hints for Language Students" printed in the
‘Modern_Language Journal of October 1952, and then reprinted in a handout pre-
‘pared_for special distribution to language teachers and students by the Hough-
~-ton Mifflin Company, Boston, Mass., William G. Moulton, Professor of Germanic

inguistics at Cornell Uniyersity and Editorial Advisor to the Houghton Miff-

'in_Company on German -textbooks, gives helpful suggestions on how to learn to

.-~ "“speak and to read a second. Tanguage. ‘He tells prospective learners, in summary:

1. You can't learn a lapguage by “thinking" about it. ‘

2. - A language is a set of habits. =~ . . . A

3. You've got to listen and imitate. - -~ -~ -~ . . >

4.  You've got to memorize. P T :

5. - Study out loud. R o R
6. Divide the material 1nto,sma]1.unitsi(forpeasier_memorizing).1:?'.'
7. Divide your study time into small-units. . e C
. '8.. Go from the easy ta the hard. = .-

K g. Make full use of class hours. »
10. B

Don‘tAfa11 behind.

iu P
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“whatever works"~1s*probab1y the name of the method that most teachErs try

. to adapt to their own teaching style. Through trial and error, .the’ teadher has =
-'added and discarded’ many act1v1t1es exercises, and methods to arrive at what-

ever brings. the greatest success. If this success however does not“IncTude the -

‘-ability of the students to express their own ideas and thoughts . in Hawa11an in

__meaningful communication, then the teacher should ser1ous]y question- the.“Suc--
_cess“ of. the ec]ect1c or aud1o 11ngua1 method be1ng used _ 7

Noam Chomsky and other psycho-11ngu1sts quest1on the va11d1ty of the |
behavioral: psychology that is the basis of the aud1o-11ngua1 method. - They be- .

~ Tieve that simply responding to an oral stimulus will not lead students to. become

‘manipulators and speakers of a second language. If anything, they.belidve that

the. pattern practices that-are so much a part of the. aud1o-11ngua1 method are

- . only good in a mechanical sense to build 'up the Tearner's’ competence or. know]edge k.‘
of the language system. Since they are usually not mean1ngfu% to the student: S
..nor usually interesting to the student they do not he]p to build the student s

v';performance apab111ty.

. . . . L\ . ‘
" Those second- 1anguage teach1ng theoret1c1ans and teachers .who advocate
the- cognitive approach recommend a number of ways in which mean1ngfu1 oral com-. .

© .munication can be stimulated in the classroom. Chapter 12.1in Kenneth Chasta1n 's .
.text g1ves many examp]es -some of which will be summar1zed here..

o Some teachers,such as -those who- advocate the "S11ent way" first proposed
by C. Gattegno in the ear]y 1960's; do Tittle-talking at all in the .classroom.

'aJThey expect their students to arrive inductively at an understand1ng of language

o p1ace

" -or concrete concepts ‘(such. as kena versus kAl

‘patterns, sounds, and vocabulary without explanation or linguistic:organization.- -

It sounds impossible to most teachers but it has been demonstrated and observed
by enough scept1ca1 peop]e who ackno;ledge_that 1anguage ]earn1ng does take

Other teachers be11eve that the students’ should know what is happen1ng as .
they are put through. pattern practices. Theusg\dents are e1ther told outr1ght
Y;are acted put or demonstrated.

- During this competence-building time, it wouid be good for the teacher to refer -
- back.to the same exercises that-were prev1ous]y used in bu11d1ng 11sten1ng com- .

- prehension or read1ng skills, - -In the -beginning, students can ‘select responses
to the teacher's questions from ‘material printéd on paper or written on.the

board. Once the students feel more secure in carrying on short exchanges they

- shou]d be expected to. produce the1r own responses.

2

What seems to be stressed in the cogn1t1ve approach is hav1ng the students-

o bu11d up competence through meaningful and self-related exercises done in class

" or even done at home’either orally or in writing. This is then followed up by

~ the classroom activities which are aimed.at developing performance skills in an

atmosphere of- confidence and mutua] support where there are va11d reasons for

~ try1ng to. commun1cate*

L3 .



‘{1 the Department of Education should check into“the-availability,of:funds.for

- 1f no funds are available,..the enterprising teacher might find Some funds.ayails: ;: .
< ‘able at private agencies,such as the Lild'uokalani Trust or 'Atulike. " Finally, =7

'-_"Examplés*of-Pérformance-Oriented.Acfiyiifés

e e -
S &

f“Thére.isznoigettihgfardundﬁiﬁe.faét“thgfﬂtﬁe Sghdents will never speak un-.

 ﬁ‘1ess they:-actually practice speaking. ‘A1l the pattern practices aﬁdf]anguage

~ Taboratory work will not help them to‘engage a native speaker in ameaningfuyl -

__-conversation, unless they spend a- lot of class time in thg'give;an@;;ake'of_conf'"
';l'versation that has meaning and interest for;themselves. ARt IR

B
.

e e SN v e e C . L e e
~+ = »Competence exercises should be meaningful, but perfoxmapce:activities must
- convey meaning.

The Hawaiian Tanguage teacher shoyld always be on the lookout

PR

for more effective ways to most profitably use as, much. available class time.as

"possible in the exchange of meaning fn Hawaiian.: ' The students will, through. -

observation and participation, gain“an-image of how ‘to perform in Hawaiian. . _
Consequently, the teacher and students should concentrate on the meaning and -

—intellligibility of what is' being communicated, rather than on the grammatical = & '
. correctness.- of the utterance.. - T S B

P .
f : A

As has been préV?b@s]y:ihaicatéd_in this gu;deﬁ;ﬁﬁﬁaiian languagé ,téacher e

‘the native speaker Langiuiage Dritlmaster program:in one's, distri¢t ‘and-school.

if it.#s"impossible to find funding,to-pay. a native speaker to -come‘and work
in the "Hawaiian language classroom on a régular basis, the teacher should en-.. .

courage the students to invite:native speaker relatives and friends "to comeé

~ occasionally as guests: to speak to the students either as a whole class or in
_smaller groups. This latter situation may be Tess ‘threatening to the older

person who may feel i11-at ease in addressing .a whole class. Perhaps . several

- could be invited to. come on thé :same day and-a mini-La Kukahekahe could be .

staged. Many possibilities exist. for the alert teacher to eXposelone'sjstudentss;

- to hearing native speechfapd:thénztgyganersing in Hawaiian with native speakers.

cg®

-

s common to

Very early in the class, teach the'students the small phrase

.. the everyday- administration of the‘HaWﬁ;ian'language classroom. A samp]e'sheéf
. of expressions.is provided in the Apperd

‘ [ ix. Once the students are familiar with
the exprassions, the teacher must use them often, if not exclusively. As much

" as.can be communicated in Hawaiian should be from the véry start of the first.
~ level class. =~ .- , = SR L e e

¥

_ Activities that.involve the feelings and attitudes of{;héwgtudehts;may ;
give.them the satisfaction of expressing themselves in Hawaiian from ‘the begin- .

~'ning of the- course.  These activities include the routine question-answer ex-

‘changes invgl¥ing names and states of health. These can be expanded,however, to |
‘include -the*Physical movement of the students within the classroom to use these

. -._exchanges of -amenities" and inquiries to actuallylgain'information from students

ew
X L.

-

“who may not be known to others.

© 7 A sample Qameifgrmat°fbﬁjp]ay5ng a’bingo;typE;gamélpsihg Débp1é:,", -




JRSPTEEN
coao N

- s inCly@ed;ﬁiiihg;eng;oﬁythisrgqide.; Some students may be‘reluctant}tqipetﬁﬂj-f'fu,ﬁ
‘form'in;tbiSltybang;gameqffThegﬁshould not be.nagged but they should-be told - . =~

s, from the:outset ‘that they-will be expected to take part in such learnjng-acti- . .-

"Jg,vities“sinﬁéfsﬁdhﬁactivi;iéSﬂwiTT}cbntFibuteTtot;heir learning moré-qlickly-to ' .. =
“-speak Hawaiidn.. 'w.ovoe e oo SR . - Sl o

- The teacher:may. wish to bring small prizes,such as Hawaiian language or®’ -
- culture oriented pictures, post cards, or printed matten, or even food to dis- 5oL
tribute to’those who win in some kind of Tanguage game. Of course, this must . .-
'bé& handled ‘carefully:or the students may become conditioned to. performing only
_for.a prize. it . S e e S
> . 'An agtivity involving the use of a dialogue is very'helpful in.developing .,
.~ -eye contact and more-emotional involvement in what, dre.too frequently boring .-
i~ and monotonous renderings: of sterile "conversatidns;PﬂuThis_techniqué;ﬁhvo]vesjvt N
4o --giving éch‘participant;igfthé=did]ogue an index card with only.one side of - =
”Lg}g:hqufi?ogue.f The second speaker‘must Tisten to the.first to know'when to. . -
- .y come iy with. an.answer or rejoinder: “The Students.should be told.that they
. 'may.‘look..at ‘their cards once:the conversation has started but they must. not =~
_ read- their-Tine. “They must look up atthe’personto whom they are speaking = . . -
- - " and-'say ‘the-line:as naturally as possiﬁle;”;Ihegjnndvatjveapart.ofkthiS’teth¥r;'V;*f’a
- nique*comes . in: when the teacher and'thép the other students start.to. give: > ~ °
" roles ‘to the two pebp]e;ih-the’dia10gue;toﬁpJay;“‘Théisecpnd}timEigrduhda ith,
~ . .the same dialogue.the ‘teacher might tell the "two: students: "This time;~ ... -
" ‘A, you' are the big football hero in;the&séhdgl:qnd1B,.you:are’theigirl?whqlhas” RS
-~ a mad crush on him." or "This time, you aréaiwoi“éoplegwhpfcanjt*stand.onelgﬁzﬁ-;7;
. another and yet you are forced to express these-social ‘amenities- because there '
&, .are others around." The other students.can be invitéd 'to suggest .role situations
iy zand this will cause the-rest of the class to be involved:;in the cConversation .-
‘?betWeen:just'tWijeople; ‘Soon, the mechanics of saying. the. wovrds-are not -
- .- thought of anymore and.:the total communicative skills of tﬁé{diajpgué'partie_
. cipants are being uS§d3€G$gét"thE‘message'across--phrasing;;intbnation,iboqy
* ¢, language and gestures,.and-many othér\moré“subtlenaspects‘af-memUnicatiOn.”-‘,; 

Another method of:elicting free responses in'a somewhat controlled or.:.
restricted environment is the asking of oral -questions relating toboth Tis< -
tening comprehension and reading passages. which have been studied by the stu--
dents. -Questions requiring only "’ge" or "!a'ole" could be used initially "
to.."'warm up" the students and bude-upﬁtheir-;onfidence;t,However;‘the'rea]}
- heart of the exercise should be the -use"of "the interrogative words to elicit

meaningful .answers. The teacher should not rely solely on'this type of ques-

tioning, however much. it makes the ‘students’ talk, because it is still an arti- - = *
" ficial kind of situation.. Everyone knows ™ theanswers to the fact questions so
_no real communication: takes place. -0 - . T
i _. ' The next step 'might be,.therefore, to ask questions in-the affective. - . =~
¢ “learning domain, i.e., questions abeut.how the students feel about certain s o
o 'thingS-in'the'passagE«or;about-hbwftheyﬁﬁould;haveqdome something differently - . .
or how they would have.carried a portion ‘or sub-plotiof. the story off to some = 3

~other conclusion.” ‘ U ra R e T

’:ﬁggf i




Sﬁ:nu © . Chastain describes a technigue called the Cymﬁingé{dﬁthelwhﬁch might prove

~useful to some Hawaiian, language, teachefs: . - b
- '“.“TheGCummin§S dgzitgtis*bésicai1y'ah:ﬂtterance;initiating .
ce somegppssibleaintehchange;accompaniedlby_a list of potential -~ - .-~ . ¢
.- .rejoinders and followed by practice,. It Seems to be a very . =~ = L
I ~practical technique of meeting some of the'qualificafiohs.foni?‘ W e

- .communication activities . .. .It is a practical techpique”
... “whichteachers may prepare over-almost.any structure ior eon- - T
~ “tent-as lang as they have the creativity to put it into some R
'meaningful exchange which @ be answered by individuals in. - - . ¢ -
‘ a variety of ways.. The format may.be used for speaking or "
Writ‘ing aCt’E'Vi.‘tj_e‘S't_“ 9 e S L : B R

¥ -

ot T

"*.An example of the Cummings device in a Hawaiian language exercise follows:
- P A ' T

sl . : U AP A R AT A . . . : B

. 'T’jf*;'_?\ﬂﬁ'c'%"‘f‘e‘-‘;.b' . . R T SR
la 'eono o ke kakahiaka? =~ " o s

T

i ldila, he aha ho'i Ky hawama hepe o kelar < T el T E

.. - Potential rejoinders:

Aa au i:ka

‘A laila, komo au-iikotw 1ole. ... LD

| 4 laila, 'ai @i ’d ka 'aind’kakahiaka. Ul
Ulaild, hele auiike kila. Lt o

. 1?;Students-infEdfoﬁeaﬁ;TanguagesbhaveﬁaIWays”been,given_the;opportunity" S
' EgﬁmemQriggiandﬁrecjte”SHort passages from the great: Titerary. works of the "~ .
(¢ "countries studied. - Students in Hawaiian languagé classes.could be encouraged: ;.
- +.to -do-the same'thing_WithAteacgbh-originated*materials or chants or -short T
" - "storjes and Jegends from the w¥alth of Hawaiian diterature available in books

-~ and old Hawaiian newspapers." Teachers ‘may. find some ektellent resources listed.
:~."in the Recommended -Instructional' Materials List which has been prepared for '

‘f;_the Depantment}ofiEducapjon’by;;he ' ahui 'OlelosHawai'i. e L
"% Yhe most’important goal,in téacking, the speaking skill is tdhave the .-
. students’ attain the ability to converse extemporaneously on subjects within'

j.ftheﬁriﬁen;,,lh‘more*qgvanged-}eVelstdf'the‘Hawaiian-langqage,c1ass, the tedcher =
“Z-will.want to.go.beyond the types2of activities described above: The “students’ :
...“should-be given opportunities to progress  in their $peaking ‘from answering
- 7 questions ‘in,simple structure to using more-complex structure, from short * . - ...
- . statements to longer:speech ofa:few minutes dyration, from short dialogues ~ .

_with_the. teach gqn;gne'anotherftQ*morejsustainéh'cbnvefsafidnsf :
N o e R T h VT

e MR JEeSL T e, 3 '
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g‘asta1n wrﬁtes

;.9 :' “ T . I

VRS ‘;”'”f i the most d1ff1cu1t~speech act1v1ty is the action,. e
-~ . reaction,-and:interaction- of“a sustained conversat1on. . e . :
S - Asking and answering questions_is much more - closely rélated, . ,
e -to:real-life 1angua9e act1v1ty than drills or grammar exer- ~ » ,
o c1ses "and, as suchy is norma11y much more . 1nterest1ng to the
"% students. . . '.as they practice.true commun18at1on, the1r -
. - ‘speed and ease: of response ww]] 1ncrease.“ o B 4;95»11 o
P o S
B 1In order to reach the goa] of susta1ned extemporaneous or: prepared ol
' 'qspeech :and conversation, the teacher may:wish to-hav&:the students give oral-
> . % summaries of, their read1ngs or.the: dialogues performed in class. This. shou1d
&be started,ear1y01n ‘Tevel oné where the' class as a whole may be asked to doi-
- the. summannz1ng The idea of: the summary, whether done chorally or 1nd1v1dhf
ua]]y, is to get all the facts and keep them in the proper order ’
. Carefu]]y se]ected tapes -of nat1ve speakers te111ng short anecdotes or
< .gtories can be.of tremendous he]pa1n encouraging students to speak. - After
..»*, repeated listening and discussion in class to assure that the material is
" %% understood, students car ‘then re-tell ‘the story in their own words but draw1ng
"~ heavily on the native speaker's version. There are. two - advantages to this .
. method: the stuqent has already embedded in-his ear a ready supply of sentences
“with appropriate intonation patterns which he will. almost automat1ca11y dup11- ‘
. cate; and secondly, students.love to imitate "real™ Hawaiian. Where the
- native speaker télls the story in the. first person, the student .re- te11er LR
&% o has the additional” exercise of perform1ng the transformation. to the third pert .
@‘ ;- The tapes need only be two. or three minutes long in the beginning, working « -
up: tb 1onger Belections of . about ter minutes. - The KCCN Xa Leo. Hawaz'z-rad1o ST
ﬁvjan exce]]ent source of this kind of matérial; .The program is:. usua11y Tl
L:8uring" dge 'school ‘year at 6:00 p. m._on Sunday ‘Any- teacher or student
@ recordér can capture nat1ve speech 1n a natura] conversat1ona1 en- ' .
ﬂffor the ask1ng . e . ; _,..,nz,J, o

Q,.

. 5-‘
A

CRE The next stop beyond th1s is to have the students g1ve oral reports or
: summax1es of somethfgg of importance or interest to -them. ‘This should be’
© 'started off with a quéStion or series of questions or'a statement given’ by A
-~ .the-teacher'as'a point of departure. --Such statements as "Tell us-about: your .. ;Mga
- famf1y" ‘or."Where do you work. and<what k1nd of job do you have" or “What did \
-, you Tike. ng last Friday's football game“ all pertain to the students' 11ves
. and, if they e been given the vocabu]ary -and structure.beforehand: along w1th,
- the prerequisite. competence:-drill practice, they shou]d.beg1n to:be ablé to: S
' make the f1rsf“§teps toward mean1ngfu1 commun1cat1on 1n a mono]ogue mode‘ ,-4$ﬁ

Some-teachers have suggested ‘when- work1ng with h1gh schoo] teenagers G
‘4:':to se]ect as. topics: of discussion the description of boyfriends or g1r1fr1ends
SR 1nclud1ng the build, featuFes, nature and character of these close friends.
<" Since the .students have the knowledge available to them, i.e., they know: what
7 their*friends Took and act Tike, -and presuming: that they have 1earned the ap- . e .
;'d:proprfate ‘'vocabulary and structures, they 'should be:-able to part1c1pate more -
F_free]y 1n the commun1cat1ve act1v1t1es in the c]as‘room. ' o .

‘l'
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e +A’higher Step will be to ask the students théir‘ppiniQQS[or'féqliqgs‘* N

_ about a readings This.is still somewhat' guidedshowever. - @nce the teacher* - '

' feels that enough vocabulary has been; learned ‘and.stored. away, the students . T

4  *should be asked these’Same questions about: partigcular-‘dspects of life&round © * - .
% .. the students. These’ could:includes-conditions ;jn the clase, the school , .the SR
2" community, the natfion and the world or.perhaps ideas ahout’Hawd¥ ian d@nce,;,'ﬁigﬂ* -
singing, material culture, or_the status of.Hawaidang, in Hawai'i toddy.. » = ™ . "y
B s . L N T T S
“It°will.be frusffating in mgpyRCases.becau§e’theiﬁﬁthfhking'abilityawjlf?,, ;:”g

-'outStrip‘their_aﬁf}@;y'tp”exbré§§ftﬁéﬁﬁe]vgsﬁin“HawaQ5ani But, withgs néuchj._;;"%.n
.praéticé;in-goingffrOm-fhought ;ongpression,wﬁbrhapsﬁwithuajTi;tle e]pw;rpMFv&,'f .

fellow students or thé teacher,” the'stidents wil]-never <learp to really”spéak 'y .4 7.
Tanguage s essentially communication in which idéas, thoughts

- Hawaiidn, since Tan ntially c |
o and'feéliQQF}@re;exchaﬁgeq Vﬁ‘hfqthgfﬁp¢98§e5fﬁ-[_‘.' R ;ﬁf.'~“‘7’”
. One way around tfiis bkobTéh”ié"%bﬁmudity ]eainﬁhggl.ﬁp»io"eightjsxudenté"
~-sit in'a circle argund’a tape recorder:(other students ay make a larger circle.

. of observers arourd the outside).. Thggpaﬁtiqipants-choosé*h-subject'tha{”th@y G
~care about and carry.on‘a cenversation; everyone taking a turn. The students” " . .
L sady whateveruxhey;want;idgpending;oﬁﬁthe_teaChék to supply the Hawaiian, which - - . :
 they then repeat jntoithe.retorder, :The end result will be an eight forten -,
"’ -sentence’ convérsdtion whigh says something the Students wanted to say. Then the

. -tape.isgreplayed, with the” teachér.explaining briefly, if necessary, any- new .
% constructions used. Thensall.the students can learn this new material.which

- _they have developed themselves in response to.their own particular need for - -
©expréssion. N\, ¢ AP SR - A

- ‘Usually the.teacher should try to keep,ﬁéthQFe-discdssioﬁé-or~diééuﬁéidﬁs?"T’

i about the students'" feelings concerning the-class, school, family, etc. imy. = ~.* .

.- Hawaijan.. However, if some profound cultural -or psych8logical insightiispa out s

* " “to show forth.and the students can not express it 'in Hawaiian, by all’means - .
_continue ‘the discussion in English since.such cultural awareness. and sgelf-aware-.- "
nessare‘part; of:the important Performance.Expectations Program Objectives of ..

. the Hawaiignﬁﬂanguage.instruétion'in‘the*statéﬁ Lo L

. "In large classes, the problem of avoiding boredom, Toss of attention and

.. -the wasting .of othger students:. time when one student is'spEaking«can;be.hathgd’
. .by using timed. "bizgz sessions” of 2 to 4-students on a very specific "‘assignment™

" with the. teacher circulating around the classrodm available to answer.questions. :
... The students should report back to the.entire class in-Hawaiian concerning their - s
¢, assignments.. Other productive-ways of ‘handling a large.class inyolve the use
S of'a_lang&age.1ab‘for.somefstudents white others are doipg, different work or .-
* else the splitting of the class into thqse dong’ora11w0rg“and_those'doing read- “

"~ ing or.writing activities. Sometimes the slower students who fall behihd in , .~

. - group response SituationS‘angjthen§by.hold.up,thefother students can be“taken - - - -

aside while the rest of the class Works on something-else. . Thre$e slowen students.

" can then be given more pracggce’in_rOund-robih-iype‘drills_ihyolying_patternsiﬁf o

“ i F T SR

"

i",7or queétion/answer;q&}statempnt/reépinder ftems. K R g
" & Content for conversation can-be provided: by. hand¥ng outibeforehand §0mes
-cd‘%ural&materi 1 in English to be prepared*or discussion in Hawaiian. The =

“'students will then have ‘some®knowledge to drawupon and they can Took.up certain7*z=;

T vocabu]ary_wogds'tb help. them in:their discussions. o R ST
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Br1ng1ng someth1ng to c1ass to "Show and Te11“ may seem like a return to

- Elementary School-days to some students but it could be an effective way to get

carefully about how to handle th1s w1th one s part1cu1ar type of students and

.Mthen try itiif feasmb]e

F1na11y, the teacher shou1d ser1ous]y cons1der the ‘use of commun1cat1on _
.games and -role playing in the classroom. Some “teachers may not feel comfortable

~allowing their students to “play."” But, if the focus’' is always kept on the

*language .learning and: using- aspects of the game, then the students-will probab]y

be more mot1vated and 1nterested in 1eann1ng and using: the 1anguage

S1mp1e games forxvocabulary can 1nc1ude a type of t1c-tac-toe where the

'-student must -identify2a p1cture(or translate.a word or phrase in order to

place an, X.or 0 inthe des1red area of the t1c-tac-toe frame drawn on: the

_board SR KL .

[ Tk . ! . . A .»,,

: A phys1ca1 movement game which is good for many soc1o-11ngu1st1c reasons
is the dialogue or:story reconstruqt1on game, sometimes called the "Strip

:.-Story " In th1§ game;, which .can be played with one team or as a timed com-

petition between two teams, the students are each given a sentence on a piece

,,,d of paper. They must all memorize the sentence without showing it to anyone
o else. AAfterereturn1ng the papers to the teacher:, the ‘'students are told to

- which ‘order. they should be given. Generally some“kind of leadership*will gener-

start rec1t1ng their sentences to one another in.order to try to decide in

ate within the group -and each- student will be told where in line he or she

. should stand so that when ‘each person.recites a line, the d1alogue or story
-+~ will be ‘complete and.in the right order and make sense. - This game: 1nvo]ves
. physical-movement-which intérests students and makes use . of the 11stenihg

comprehens1on and speak1ng sk111s ‘;;

Teachers shou1d be on the a1ert,for other kinds of games wh1ch have

- proved . successful in the Tanguage classrooms. - Some ‘language game books are

N

available: commerc1a11y Ta1k1ng and" shar1ng w1th other language teachers

within: the teacher's' school is a good means of getting ideas for games, activ-
ities, and visual materials which can be adapted to Hawaiian- 1anguage teach1ng
“Another good source of- pro@es51ona1 information .is the Hawai'i Association-of

”Language Teachers (H.A.L.T.),whose mailing.address -is P.0. Box 955, Hono]u]u,,

Hawai'i 96808: This is. an umbrella organ1zat1on representing all the lan-
guage teachersikorgan1zatzons aIt" has” Sponsored the- Righly successful "Festi- -

" val of Languages" »at Kap1 olani Park. for the past. severa] years -and well-

. attended ¥anguage téachier workshops held each spring. ‘A monthly newsletter,

Py

keeps teachers abreast 6f,language happeriings: in the State and usually .gives
*he]pfu] h1gts regard1ng \anguage teach}ng Dues are '$4 a year R .

i Pr0f95510na1 Hawaiian 1anguage teachers are also. urged to join and support

. the altivities of the<“professional Hawa11ag§ganguage organ1zat1on, the ' Mahiui

oo L ot e T ', .' .
. ) . 3 23 e . . Pk
. .. ; .o . . e L

"DZeZa Hawai'i.~ This important organizafti®f. is in the. forefront of those seeking -

. to. preserve and. promote ‘the use of .the Hawaiian. language in our State today.

Hawaiian laiiguage tedthers will find much assistance through this organizatien
,1n terms of mater1als and methods usefu] 1n teach1ng the Hawa11an 1anguage

o -
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"them to talk about something relevant to their lives.  The teacher should think. -

. . P . A e . . R
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©

- skill of communicatingfone's_thoughts,:ideas, and' feelings orally. *

Honolulu, HaWaifi'9§§22,t o

Dues are only $2 a year. fhe addfeSs is ' Mahui 'Dlelo Hawai'i, R.O._BOxv22902;ﬂ_ o

.oe 3; o

" Testing Speaking - = BT :' L . -

. o
)

Most teachers, usually because of very large class sizes, are not able to

" test their stydents' speaking abjlity as well or as.often as they might want to.

If, however, the teacher and students set communication through speaking as an -

“ important goal in the Hawaiian ‘language ¢1assroom;150me-méasure-or‘evaluation

- of the students' progress toward acquiring-ghagtgoéiiwill have to be made.

+ Speaking tests can be time consuming, invalid because of poor construction

“and/or scoring, and highly subjective;or.glse they can be well-planned, objective

and validly scored. This will depend on-how much time and effort the, teacher

_puts into the testing program fot speaking. Some tests can measure the students'

competence, such as correct pronunciation, knowledge of vocabulary, and ability
to manipulate grammati;a],patterns._'Dther;testsﬁcan-meaSUre the performance

rn.d:anguage Te§ting
) ~In summary, the teacher -
on, stress,. liaison, vocabulary and ‘grammar

A The-teacher is-againAdirectéd'tO‘Rebécca Valette's Mode
where forty-five pages of text cover this important.area,

‘can test for pronunciation, intonati

- in competency-based speaking,tests. ; Tests can. include sections based on mimicry,

“memorization and recitation, simple~answers, phrase complétion, identifying pic- °

 .computations, identifying pictures with stress on:identification of nouns, ad-

- tures and.reacting to flash cards (e.g:, numbers), and reading aloud.. .

" Vocabulary can be tested psingjreaiia;“teliingfiibe;'doing ofal numerical "

jectives, or verbs; describing photos or slidess.giving synonyms and antonyms,
reciting sequences 1ike days of the week or months of the year, defining words

in Hawaiian,_associatingfwords,.and'giving“otg%ﬁtr§%s1ations;

& native speaker (teacher or native speaker dri]]master% ‘who: only speaks -
. Hawaiian. The student has a list of questions to ask w

_ Testing for commynication ability may béwa(;itt]e more inVoiVéd'énd-yét R
there are some aids to help the teacher plan for such testing. The teacher .
¢ould develop personally or use commercially-preépared jdeograms or pictures.

_which the students can. interpret orally. The student can be asked.to look at. - 3

several pictures which have been numbered or Tettéred. = The student can. then

* -, peasked to identify one of the pictures. A listener must be able to guess

which one is being described solely through oral clues, pointed is not per- -

. mitted.=: Statements and rejoinders can test for communication. Role playing.

assigned parts in a conversation can offer freedom of expression within.a

| . structure which can be graded. .

H‘vThé_§thdéﬁt_max,bé'asked'to'téke the part of an interviewer talking to

_ which can only be done
in Hawaiian. .. The results of the -interview are to. be written up either in

: Hawaiian_(by more advanced;students):or in English (for those who may be just

"

s



beg1nn1ng) ‘ Va]ette S book conta1ns a rat1ng sca]e with descr1pt1ons of how
. to grade a student taking this kind of test. Grading is based on fluency,
'gqua11ty of commun1cat1on, -amount of commun1cat1on, and effort to commun1cate.

. Students can be asked to. record mono]ogues or descr1pt1ons concern1ng
. p1ctures or" readings or other oral topics selected by the teacher or pre-
- selected by .the students. Impromptu role playing with both open and secret
“instructions can prove to be interesting and fun 1n pract1c1ng free express1on '
.and also in testing ora] commun1cat1on S R .

L1ve mono]ogues, d1alogues, and conversat1ons w1th the teacher 11sten1ng
are good for testing speaking and oral communication skills.” If the teacher
~--can secure a native speaker drillmaster or .someone from the commun1ty, the

- students can also be tested in a .situation where,they dre to act as inter-
, preters for someone who speaks only in Hawa11aﬁ -ghd who, does not understand
English. This, of course, ‘'should be’ done as. an act1v1ty before it is ever used,
_for testing. - - . o ; - L . : o
R F1na11y, Valette gives severa] pages of good adv1ce and examp]es on- how L
- 'to grade all these types of ora1 commun1cat1ons tests at the end of her chapter oo
- .on testing speaking. : T /,f\\ _ - , e
» T ]
o . ki
&5 . . . ;‘ '
T _ Cod B f
Ch . i-;;’ B ‘The Royal Bandstand
T " o

.- Mvalette, op. cit., pp. 157-163.




" the ‘student should not have difficulty with anything except the.:'oking,and:th

~and also dictations given in Hawaiian, the students 'should be"¢areful: to in

“the graphic representation-(symbols) of the Hawaiian sounds, the absence;of:: ;.

_ words in isolation and in conte
_speaking envirenment
- the progress being

T UTHE RITING SKILL L

~ . it : . . Lt

- In some'audid-lingUa] modes of 1anguage,instrﬂttipn,@@gachers-may not want

- .- £o introduce work in the writing skill until rather late. However, most Hawaiian

language teachers will probably be teaching a more eclectic method, drawing from

_audio-lingual, grammar-translation, and cognitive methods. When writing is in-

troduced; it should be to reinforce the skills.which havé already been practiced.
Writing out baSic sentences and dialogues which have been memorized and mani- .-

“pulated orally in class can be copied out in writing fof practice by, the student.

. 1

Since there are no unusual letters or characters in Hawaiian orthography; .

kahako. - In practice writing sessions including mere copying of printed mate

clude the marks in the spelling of the words. The teacher shouldcall attention

to the marks and inform the students that, since the marksfare‘ﬁntegral'hpgﬁgan5~iw4

correct marks will cause the word to be marked incorrect on quizzes and tests

-just . as- when letters are missing or in the wrong order. The teacher does

~_not have to take off full credit but there are differences of opinion here.
.- Some. teachers. take off a half point in vocabulary quizzes for otherwise cor- -
. rect:words which have missing or incorrect marks. Other teachers, recognizing
“*"that the marks are just as much a part of the word.as the letters are, mark the
word completely wrong, Each teacher will have to make a decision and inform -

the students -on how they will be ‘graded. .
. ‘Other .aspects of;ortﬁdgrabhnyAn be found in the summa;y of the Orthoéraphy -Ja
Committee report submitted to the .’ Aahui 'Olelo Hawati'i which can be found -in- -

~:the AppendiCes.ThiS'concerns,length-offvowels-anduseparagjon_of morphemes.

Writing helps to fix the~$tudehts? grasp. of .vocabulary and grammar. It is

_fone of the skills, along with reading, which.usually last longer -after speaking
-and Tistening comprehension have begun to erode away with no practice.. -

- Writing activitils permitithe teacher and students to deal with parts of
xt that usually can not be handled well ina~
Written exercises also enable.the teacher to-evaluate: -}
de by ‘the.students in concept acquisition. S ey
_ > , . y o Ll

'.Students/geem,fO‘pTaée_mofe-importahte on work that has to be written éndx:f'i

" handed in .than on exercises that are primarily oral and designed to show how - -

much they have learned in the listening comprehension and speaking skills. This

s probably. a'carry over from their other classes where they are not expected
‘to focus a‘lot of attention on: their oral skills. It is.-good, therefore, that
. some emphasis’ be put on written work in class but it.is also important that

the teacher continue to stress, that the oral work plays a major role in permit- - -

" ting the student to-achieve the course objectives of comprehending and speaking . .
'to native speakers in'Hawaiian.j ' B L S

o
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r;iSeqﬁence'of Writing Exercises and'Activities' ,

--;, ' should comprehend the grammatical structures with which they will.be *

- not. a very interesting activity and the students can become very bored qu1£k1y

-'association between symbo] and sound.” "If dictation exercises arefconducted

wr1t1ng perm1ts the student to acqu1re the vocabulary and structure pre- :
. sented in a lesson so that the teacher can move. to the oral-skills and thus
“use the available class time to its best advantage. -At the competence level,
listening and speaking-develop the students’ abilities in sound d1scr1m1nat1on :

- and auditory memory, pronunc1at1on and intonation, while wr1t1ng practice - -

stresses sound-symbo] assoc1at1on vocabu]ary, spe111ng, and. structura] forms. -

Since wr1t1ng is-a product1ve skill Tike speak1ng, it shou]d be 1ntro-
.-duced after the receptive skills of Tistening comprehension and reading have -
been introduced and practicéd in each lesson. By the end of the lesson or
unit, the student should be able to expréss himself or herself orally and
in wr)t1ng concerning the topics .introduced in the lesson. The writing as-

- signments should concern some idea of -interest to the students but not so dif-

f1cu1t as to necess1tate the1r u51ng structure which they have not yet pract1ced

.
Rt
.

‘. Exerc1ses 1nvo]v1ng wr1t1ng must progress from competence 1eve15 to produc- S
tive, 1evels. Chastain sums up this progress 2 A

B ’"Before be1ng 1ntr0duced'to wr1t1ng¢ the stu ents shou]d be - ab]e T;ftz 5;?73
“to hear the sounds of the §econd: 1anguage andfto pronounce them aloud. PR
when they see them.. They should have a corpus of vocabulary, and- they

working as they are wr1t1ng In the writing sequence, writing consists IR IR
of the completgon of exercises that teach students to (1) write the . > ,fj;q'

-~ squnds they cah. understand, pronouncel and read;. (2) master the forfis™" | e o

- of ‘the ‘grammar.being stud1ed and (3) proceed to activities in wh1ch v»,-;fj-

- they practice combining words ‘and grammar.to express ‘themselves' in -71.1;’5':g
~writing. ‘Many of the exercises and activities used in develop1ng RPN

: 'Speak1ng ab111t1es are also appropr1ate for deve]op1ng wr1t1ng aB111tnésa"32

o ~The students shoy]d do some copy1ng of prev1ously 1earned oral materlal
to -insure that they can make the ¢orrect sound-symbo1 assoc1at1ons.g Th1s s

v the teacher should take care not to overuse th1s techn1que..: TeesE
" The teacher should move to d1ctat1qn exercises in order to re1nforce the

" properly, they will also impress-upon the students the importance of buTﬂding
_.up their auditory memory.  The teacher should dictate in short phrases but

Should not repeat them more than a total of three or four times. »The students
-should be taught how to take dictation. This is a spec1a11zed skill whichis:
hard even in one's native language so it must be taught. Don't take for granted
that the students w111 know how to go about tak1ng d1ctat1on.

]2Chasta1n op. cit., pp. 367 368
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Jus 1sten The teacher should then reread. the passage in short phrases at
matdral speed and with natural; 11a1son, i.e., running together those words"
‘which:‘would naturally be run together in normal native speech. The entire
P ge should. then be reread-one last time,.- Usually, pleas to reread cer-
ﬂhin ‘phrases or words should not be heeded if the:teacher has stressed to the
tudents from the very first dictation that they must -listen carefully. If
h'pleas are,heeded once or twice, they will never cease and the d1ctat1on
degenerate .nnto an ora] Spe111ng exerc1se.- . .

o
3

S1nce Hawa11an does not have 1nf1ected forms of nouns, adiect1ves, pro-
ouns, ‘or verbs, many of the writing exercises wh1ch teachers of other . lan-
uages must p]an are not needed. Some that can be used, however,1nc1ude those
ealing with pronouns in direct . and’ 1nd1rect object positions, the creating ™
rof.complete sentences when the basic pred1cate, subject, and complements are
gg1ven, and the transform1ng of sentences with s1ngu1ar e]ements to plural. and

?v1ce Versa

., - s N A

*: Product1ve 1eve1 exerc1ses 1nvo]ve the students using their personal = . ‘'
wmentaT procésses o communicate in writing within the incomplete language -
ch-they: are. deve]op1ng Of course, since these kinds of exercises

al. Student’ S .OWn, th1nk1ng ‘and des1res to commun1cate the -

}a certa1n s1tuat1onw1n ‘eacli: Itém and ask the ff
ate’ question or statemenit. The teacher.can, also
‘students comp]ete sentences with their own
es. the exercise o their own lives and realms
vvar1ety and g1ves the. teacher and fe]]ow

e e rcnse’1nvo]ves the answer1ng of quest1ons
stenlngscomprehens1on or reading passages. These .
{ oW -well ‘the student has understood the

-
<IN
»
m,.
a. -
Q.3
‘3
-
c

“”:f'may varyim
passage in'q difficy
.the students nsh £ | izpd: '.s- ons: since these 1nv01ve the

_ 0ther wr1t1ng [oy L ty 1eve1 1nc1ude mak1ng up
questions to be asked { uriting one-sentence descr1pt10ns .

3qf;'of p1ctures or gvent

'1ng exerc1ses the students
ort compositions.. These
ing, and finally uncon-
ime correcting such -
R L 't pay too much attention '
Yo the. correctep form_ - Afginteresting!stuc _1966 and_c1ted by Chas-‘ :

g:ta1n ‘indicates that g
= ,fpay1ng spec1a1 ‘attent
;;:w1th fewer errors than stu

L shou]d progress.to?
w,_.can be in the form of




- analyti §i]y’reviéwed7their coﬁrected-e%rOrs.,_The'ininidual'teacher'mayAwish v
' to exp iment in order to see ‘if this hypothesis- holds true in oneis own classes.

Testing Whiting . = © . .. P T -

N C iy . R e
o The testy:that teachers can give to measure prggress in writing resemble A
the exercisésand activities described above. Early in the first Tevel, stu- /i :
- “dents can bé;gsked to copy printed or written Hawaiian.so as to be,sure that = %
_they are using the correct letters and marks. - A

~ Spelling tests using either isolated words or words illustrated within
a context can:be valuable testing for writing skills but for. the greatest re-
~.~.inforcement td-the students, they should be corrected immediately, perhaps by .
- having the students exchange papers. _This -.can be. done if the teacher estab- .~ .
Tishes the proper rapport- and learning environment within the classroom. Honesty =~ “%i,-

‘and care in corrécting errors should be stressed. % , 7
. - . - . . N [ g N . s e . . o
. R iy

, i tions can;be. useful

* testing devices. Vocabulary can be tested using pictures (Tabelling items.
~ answering short: quéstions, and completion items), completing series like -
+.;oymbers and days of the week, synonyms and- antonyms, Hawaiian definitions,

0 .

‘and senténce construction based on a ‘given:cue word in order-to test if the

- meaning can be illustrated in context.

. Filliin-the-bTank spot dictations and full dicta

#"s;' Writténﬂgrémmar'tests meaéﬁre]thé‘stﬁdébts‘ﬁnﬁéiﬁ:ahdﬁng_of_sﬁrybiure.
but'do not measure the students' ability to use'the/written lariguage as: a

“_'mé@ium-bfvpersonalftbmmgﬁicatidn;"Many_typeSQQf}
explained in Va]gtte{s*ModehncLanguage'Testihg;r

o

W itten'grammatﬁtegtsfare_--T,f 5:.'“;?f
apter eight. 3¥i;3;; . o

T Fina1ly,-USihg writteh?ﬂéwéiian'as*aimeanéf_f personal expression or o
. communication can be tested in-different,types,Oﬁicompositions.’ These move
.. from controlled to directed to :free compositions using visual and written
" cues. B g T 2 o e ‘
.:s~;¢;At;the-advanéga level, studénts can be tested through valid and reliable

‘translation tests, first from Hawaiian to English and then from English to

Hawaiian. Translations_may.bqga;ored‘for'accuracy or for Titerary expression. '

o The performance skill ofl%rtging is probably the least well-developed:
language skill ledrned in the .Tanguage -class room; however, it is extremely
valuable as a means of establishing competence and developing productive per-

" formance skills. It is also ‘a skill:which, however imperfectly learned in -
class, will probably outlast tﬁ@ Tistening comprehension and speaking skills
when the -learner has stopped practicing. ' ' , : o Do

k]
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o scomz AND saouancr. CHARTS | s |
ISTENING SKILLS DEVEL@PMENT B T A

S1mp1e vowel/consonant d1scr1minat1on e .
!2 D1scr1m1natton of min1ma1 pa1rs conta1n1ng 'oktna and kahako

3. Comprehens1on of ind1vidua1 words -

L 4.- Recogn1t1on and comprehension of simp]e patterns e »

[ » b ’ S
"E: 5. Recogn1t1on and comprehens1on of dec]arat1ve and 1nterrogat1ve phrases-

.

A 6 Recognition and d1s”5im1nation of 1ntonat1on patterns | -_7_>vu7--;-‘”i'f;;a”:

i B - ‘7. D1scr1m1nat1on'o owe] c]usters, 11a1son, 1n1t1aﬂ 'oktna and R
_‘ T i . . e .,’.-;‘,‘ ) N

Recdgn1t1onadhv comprehens1on of 'hrases u51ng a]] verba]
aspect markers : - : :

o]

' 9, Comprehens10n of s1mp1e d1alogues

'10. Comprehens1on of S1mp1e passages and s1mp1e songs e e

1T, Introduction of the possess1ve system 1nc1ud1ng aJ] CEpl
Y A possess1ve markers (ko/ka, o/a, no/ha) R

S

_,\" . Lo
s

L 12, Re1nforcement of recogn1t1on and comprehens1on of S
L DR phrases using a11 verba1 aspect markers ' osf H' LA

4L 13, Récognit1on and comprehens1on of negat1ve phrases ,'?f
' ln past and non- past S

_ -14,' Recogn1t1on and comprehens1on of negat1ve phrases»
v £ .= containing pronoun and non-pronoun subJects ‘

. B .%15. Recogn1t1on and comprehens1on of sentences in —~:,;';'
Sy P act1ve ‘and pass1ve voice- - . .. ‘bt
T L IR - . : o
R 16 Recogn1t1on and comprehens1on of sentences-
I+ . conta1n1ng theggossess1ve markers (ko/ka)

'17 Recogn1t1on and comprehens1on of k—]ess
possess1ve sentences ; _

ﬁh18 Recogn1tion and comprehens1on of verbal
o cand verb]ess sentences ‘beginning with a
form of ‘the’ possess1ve markers (no/na)
;‘;AQ~; e 19 Recogn1t1on and comprehens1on of phrases
Lo . conta1ning the nom1na11zing marker 'ana

O S 20 Comprehension of more di ficult |

S -~ dialogues, narrat1ves s ngs and
A ‘;chants . : '
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Aruitoxt provided by Eic:

s%andard Hawa11an

Recogn1t1on of var1at1ons in speech patterns'and sty+es, 1nc1ud1ng
N1 1hau d1a1ect, use of /r/ and /t/ and fast

_.5%peech . L S o

’*#{tés, Comprehens1on of standard Hawa11an spoken at norma1 spegd N

N : - ' 5

,;.'
9.
I IE E A ) RN
o
. A
K
o STATUE OF KING KAMEHAMEHA 'THE GREAT : ]
This world-famed statue stands in front of the Judlcuary Bundmg dlrectly across ng- e
. Street from lolani Palace. King Kamehamehal known as “The Great earned thcsappel- ’
" lation because he umted Hawaii as oné natnon . ot :
- B
/‘. - . ‘ . . .
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READING SKILLS DEVELOPMENT

fi\ Assoc1at1on of vowe]/consonant sounds w1th wr1tten symbo]s

';.2:_ Recogn1t1on of punctuat1on, 'okzna, and kahako .;
L v3 Recogn1t1on of spoken word correspond1ng to: wr1tten wOrdg?f:¥5‘

: (E“ - 4, Recogn1t1on and comprehen51on of basic’ vocabu]ary words found in 1so]at1on R
’ and wﬁth1n contexts stud1ed aura11y-ora11y 1n c]ass :*r L ._ A.‘* e

- A Recogn1t1on and comprehens1on of . bas1c verba; and verb]ess phrase patterns

6.

?

P g 48}; Introduct1on of the - possess1ve system 1nc1ud1ng a]] possess1ve
‘ : markers (ko/ka, o/a, no/ha) in pr1nted materials 31,'a
9,: Read1ng w1th proper pronunc1at1on and 1ntonat1on‘
i 10 Recogn1t1on -and correct pronunc1at1on f vowe];c]usters,
. 11a1son, g]otta] stops and long vowe]s o
" _ IT. Recogn1t1on of the 1nterrogat1ve marker anez ’
. : Jé, ARecogn1t1on of pos1t1ve and-negatlye“1mperatiues
'_ﬁgy‘.". S 13. Re1nforcement of recogn1t1on and comprehens1on ‘0
o verba] phrases marked w1th the verba1 aspect markers_
"L. . Tﬁ. Recogn1t1on and comprehens1on of word order pattA ns
E 15. Recogn1t1on and comprehens1on of negat1ve , A
o phrases in. past and non-past ..o [w{ g ﬁ’,_‘ 0
. : ,']6 Recogn1t1on and comprehens1on of negat1ve phrases*?
B conta1n1ng pronoun and non-pronoun subJects <
‘L :_ ,",17., Recogn1t10n and comprehens1on of sentences ‘fff
o . 1n act1ve and. pass1ve vo1ce e N
I1° ) O o
o 18, ‘Recogn1t1on and comprehens1on of sentences
SE . L .- . . containing the possess1ve markers (ko/ka,
e SR ﬂ.'v¢,°/a: no/na) .

Coo19. - Recogn1t1on and comprehens1on of phrases .
‘ n ; conta1n1ng the nom1na11z1ng marker ’ana
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REAQING SKILLS DEVELOPMENT (cont d) .
-21.” Comprehen51on of prepared cu]tura]]y baseﬁ mater1a1 wr1tten 1n Hawa11an o
wlth the proper marks o ) S R ‘q. :
' ;22 Comprehens1on of more d1ff1cu1t d1a1ogues, narrat1ves, songs, and chants
. ‘._a_ . o . - s . . . . - _5“ . . Lo R . i e d} N I"
e 23 Read1ng more compTex d1a1ogues, narrat1ves, songs, chants @nd otherw
: v9'=ﬁ]9gﬂ e mater1als w1th proper pronunc1at1on and 1ntonat1on
R o . - . R D e ' .
L. LE 24, Re1nforcement Of a]] of above ,j; '“,_ oLl } o
: S ':E hvf25 Recogn1t1on and comprehens1on of a]] word order patterns :
: 'EVE;: 26 vRecogn1t1on and comprehenS1on of the use of the 11nk1ng
_ part1c1e at, e SR s e
B - ' ikﬁf’v oy v

e - S 27;; Recogn1t1on and comprehens1on of material wr1ttep in ‘”}:J‘
. N stondard marked Hawa11an at. student s 1eve1 of competence

S II%v o 28, _Recogn1t1on ‘and comprehenipon of examp]es of or1g1na1 '

) s v . - source mater1a]s printed without the marks as ‘drawn- - 'f
' -0 % from the Hawa11an newspapers, 1egends and chants, and S
e % < - the .81[)]8 oo . »

e AT

ERI

Aruitoxt provided by Eic:



SPEAKI‘lG SKILLS DEVELOPMENT EERTRIRE o

1

2

L

E. .

v rogat1ve and 1mperat1ve phrases _“,,w; _ AU RN

Productmon of s1mp1e vowe]s consonants, d1pthongs and m1n1ma1 pa1rs ﬁ"fﬁhl- .
contrast1ng presence ;nd absence of 'oktna and kahako ' o

3.‘ Repet1t1on and usage of s1mp]e patterns 1_‘ '_,}' *H ,f;"' : ":'lf;af j[f?

4, Repetltlon and usage of all’ verba] aspects--present pgogress1ve, <
j comp]eted/lncompleted actlon -and p051t1ve/negat1ve 1mperat1Ves

5. Repet1t1on and usage of correct 1ntonat1on in. dec]arat1ve, 1nter- CoE T

E - 6. Product1on of aff1rmat1ve phrases {.;:f ;j:*Et I

T_Limh;“7 Repet1tlon of s1mp1e d1a10gUes

7“1 K 8 SJng1ng/rec1tat1on of S1mp1e songs chants and prose passages

:'_ 9. _ Product1on of negat1ve phrases 1n past and non-past conta1n1ng
pronoun and non-pronoun subJects R ’: i

R Proper product1on of vowe] c]usters long vowe]s, 11a1son,
' “.glottal stops: and natura] breath grOUps 1n speak1ng and
read1ng a]oud e RN :

: 11 Introduct1on of ‘the posse551ve system 1nc1ud1ng a11 “f*'f‘
: possess1ve markers ko/ka,_o/&, no/ha) R L

':12.' Re1nforcement of repet1t1on and usage of word and
phrase patterns ‘ : Sl o

.12 E 15.. Usage of act1ve and pasS1ve vo1ce o
o Voo 15' Usage of posse551ve markers (ko/ka, o/h)
" - ine appropr1ate pos1t1ve and negat1ve sentences

: ﬁ"17 Product1on of phrases coﬁtatn1ng the
Lo nem1na11z1ng marker 'ana L

- and p]ay1ng of ora] type games -

;6359;:',h§f?.;".:5 '

Repet1tlon and usage of s1mp1e mean1ngfu1 utterances g"'VE; - L ffff;.éi“v5#~

,17113 Re1nforcement of usage of proper 1ntonat1on patterns _5:i?f

‘..LQ»"14r Usage of appropr1ate verb aspects 45{;‘ff:j_ 3.;f;;F.;

S _‘511_*-' 18, Product1on of verba] and verb]ess phrases ‘ﬂf
. I beg1nn1ng w1th a form of the markers no/ﬁa L

e h. ‘,191 Rec1tat1on/s1ng1ng of more d1ff1cu1t d1a-x
N T -~ Togues, .nargatives, poems, songs, chants,;
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usage of all of the above , : o o
394 T - R - %ﬁ . - .‘gb W jf?' ’

Ehactment of dramat1g ro1es, presentatlon of ora1 reports, part1c1pat1on

13; in more - d1ff1§%1teorar-type gémes, active- part1c1paﬁﬁon in act®vities at™

the ‘semi-=annu®l. Hawaiian Tanguagesia - Fukahekahe (Conversqt1onlDay) 1eader-w=-
sn1p rg&;s 1n Hawa11an cu1ture presentatxons 1n the schoo1 and cQ@mun1ty

R [N

Hawa11anzat norma1 speed
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NRITING SKILLS DEVELOPMENT B SR E D R |

“ i
Assoc1at1on of vowe]/consonan:z)-ﬁunds w1th wr1tten symbo]s

.;-_ :

L 3 Transcr1pt1‘bn of spoken word to wr1tten word through ctat1on o o

Recogmtmn and proper use of punctuat1on, 'oktna and kahako o d;a

: e ,g Ly
R 5 Awareness of uordprder w1th°1n phrases and sentences

E 4 Usage ‘of basic verba] and verb]ess patterns to form eanmgful phrases

E o _6.' Usage of all . verbal aspects to form meamngfu] sentences

el : : . f,-" » L a

5 7. Usage of aH possesszve markers (ko/ka o/a, no/na) 1n possess1ve phrases
o v I 8 Wr1tten exercises -on &lﬂ of above AR
T S A o

R 9_;‘ Nmting 'of sdmp]e d1alogues and paragraphs e 5 o L

;‘b»

s 10 Recogm‘t1on and transcr1pt1on of* vowe] c1uster$, 11a1son, a
S ;';_" e g]dtta] stops and long vowe]s '

5 L Transfor:mation of afﬁrmatwe to negat’we sentences - N
B v wu:h pronoun agd non-pronoun subJects e Com e

P o B ﬁsagé*of proper word. order paztterns fn verbal and verbﬂess_
S v -~ . sentences in¢luding all possessive type phrases and those
E o conf.a1n1ng the nommahzmg pa‘rtm]eﬁ'ana :
' 3. Trc'mvsformatmn‘.i;t fr X
‘L , and vice ver‘sa

@ . ’_.'_’.-t

" e to- pa551 ve voace sentences

L Y, F'*‘

B lI:I--‘ 14. Transcr1pt1ons of d1ctat1ons of more d1ff1cu1t a
S TR , Wwords, sentences aﬁ% paragraphs ] “-__2‘“ AT i :
G | -

: @”ﬁ 15@k More di fﬁcu]t wr1tté’h exerc1ses o.n a]] of above

: s&‘ nswér quest1ons in. wr1t1\ng based on culturaﬂ)’- .
@?‘omented mater1a1 written 1n Hawanan ,'_

in_-

E 5 17. »”’Wmtmg of short d1alog’ues and paragraphs
& . @wo oot .

.‘.




R 19 Reinforcement of verba] aspect discrimination |
) .

E -.20:

B,

2.

WRITING SKILLS DEVELOPMENT (cont'd) ’
‘,418. Reinforcement of sound to- symbo] correspondence

Reinforcement of writing answers to questions and questions which fit
answers@which are .given - . v . s .

Transcriptions of dictations of more difficu]t sentences and narratives

22 v

Nriting of short compos1tions on . specified t0pics within the

T students realm of experience and interests ‘

8
23 Nriti@araphrases of dialogues

_ndlshort stories
eI

- 24, writing of more comp]ex compositions and dia]ogues )

T 25, writing materia] in standard Hawaiian using proper marks
. : o ' :4— N :
e - : L ;
¢ *® .
5! s !
. e
’ & : v
) ‘ . a )
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COﬂCEDtS ‘

“L'I[STENING:* |
The ability

PEKIG:
The ability: |
| " the sounds and

¢

e
~ The ability -

Phonology :

meanjngful sound
. contrasts-of Ha-
- waitan when it is -

" spoken.at a nor- -
©oeonal rate dn come

- plete utterances,

O oeptableto
- mative speakersy.

to assocfate
- the appropriate

" for mhrch they
stand‘ |

o . MorphoTonij, :
to=hear att the -
changes of mean-
ing caused by

modifications of
~word forms when- ..

to express one' S
. videas orally

to prodice al]
intonation pat-

terns of Hawaiian grammattcal forms
in a mamner ac- |

;‘\.drrectly from the .
graphic symbols  printed page

with the sounds

meaning caused by
. modifications in .

o Structure. -

Hawaiian is spoken
at a normal rate:in
complete utterances

 using appropriate

1o draw meantng

~t0 hear Hawaifan

without being
- confused by

“syntactical

arrangements..

=

. ,',>|"
I

to express one's

ideas orally -,
using word or- -
der which is

*_characteristic ,
. of Hawaidan,

vm@,'Szntax. o ;:i.'VocabuIary'

mharﬂlme4

Words in nor-
" mal conversa-
" tional con-
texts, v
s ous - ditions, ltterary

S and ora] classics,

rCulture"
40 hear-and-
understand * . of meaning rela-

thngtosomal

- relationships, -
customs, tras

. et

tomwwem mu%cmwmh
active speak- 1y acceptable

ing vocabulary forms appropri-

“appropriate to ate to the per--
son-addressed

the age, ma- dd
turity .level, -and to reveal .

and*capacity - some-knowledge -
. of the student of the heritage .
and one which of those who
s approprtate speak Hawarran;~

~ - for communica-. -

mrmdmmaw

- in Hawaiian withe -

-~ out-being confused
through weogni- -
tion- of changes in .

by syntactical -
arrangements

. tioninthe
. modernworld, 0.
. "L A . ; ﬁr‘ ’

.1tems

to recognrze to be ble'to
~in context a - mwewwmmu
wide range of . from newspapers
vocabulary -0 works of .

. implies a basic

knowledge of the e to a bi-ldn-
. Qual dtctrouary

» history, liter- .
- “ature, oral tra-

.. ditions ‘and cus-
. toms-of Hwai'i,

position, family .

to detect nuances "o comprehend .f‘

aural 1y ew
arrangenents
of familiar -
material when

" spoken at:’

normal tempo
and with nor

““to reorganrze
- fanfliar vocab- .
lary and gram

matical forms
and to appty
them to new

“situations us-

1ng‘pronuncta- |

nation-ina

~ Manner accepte
o abletoane
. tive speaker, - -

" Wtinate Goals

- mal: 1ntonatton &
;mumm;y

““tion and into-

ato‘read directly

in Hawaiian r";‘-

~marked and un-
~amarked printed -

 Titerature, This mmmmdmmm

constant recour-

- T
+ b [l
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* HAWALIAN| LANGUAGE CURRICULUM OUTLINE

\ ‘
Th1s is a Curr1cu1um 0ut11ne for: Hawa11an I II, and III It covers,

Vert1ca11y, the four essential skills, name]y, 11sten1ng comprehen51on, reading;i
. Speak1ng, and writ1ng, fo]]owdd by overa]] concepts R

[N . S . : X . oL . . . . . F i

Hor1zonta11y, the f1ve e]%ments of 1nstruct1on arg'covered ‘Theyiare phdnoJ”-P_st”
logy, morpho]ogy, syntax, vocabu]ary and cu]ture. ) T

The Curr1cu1um 0ut11ne 14 des1gned to g1ve a short overa]] review of the

program so-that it is easier to relate; conceptually, to the Foundation Program
‘Objectives, the Hawa11an Langdage Program 0bJect1ves and the Student Performance

) Expectat1ons..-.

[ _: o ; . o “ 'k

Ihe subsequent sect1ons of this gu1de expand upon the out11ne.

The out11ne shou]d also be he]pfu] to" Hawa11an 1anguage teachers at the
~ secondary and college - levels/ who wish to plan: for. and 1mp1ement certa1n
art1cu1ation act1v1t1es bet'een the two Tevels. : R

J




CURRICULUM OUTLINE FOR HANAIIAN
Three-Year Sequence, Level I

— MORPHOLOGY ’

'?sYNTAx_l

A ‘PHONOLOGY T
Listenin g '*' SR ~5U,;;' S : : REER : .
Kll voweis consonants and yn_Detenniners Basic word order in phrases

- at, auy ae, oz, et,if*
and: ou S S
“Long and. short: vowels o

%%

© Word Stress -

: {'R“adin N
K11 vowe]s consonants (in-.

- Speaking: .j.'l 5"'.’ |
"vﬁii ‘sounds heard shou]d be
"“5 and intonation

writin K " B .;p;v
Froper orthographic re- -

- Liaison (attention'to

E graphy of SOunds

,Hawaiian and English dif-

vowe] c]usters esp. ae,,.

Liaison (running ‘vowels ‘to- |
gether -which -are not-sep< |
-arated by,',glottal stop)

G}ottal stopssy. v

Intonation--declarative and
interrogative SN

Pronouns .
c]uding g]otta] stop), “.Verbs . . ‘ S
vowel. c]usters vowe] ‘-;Locatives/PrepOSitions RO
1ength ' ©o .+ 1 Numbers' .- -
Liaison S ﬂ+i,.j " Negative. words ('a oZe,

‘Stress and intonation :
Sy]]ab]e and word bound- o
aries ' o

SN S indefinite
P}ura%@markers
“Demonstratives

;ifNouns--no plural, endings,-'i

‘long vowels in some.

- -plurals (makua,_ kupuna)"iﬁ
;AdJectives Cote

. Colors
Emotions

- Attributes f.p’-{’fﬂ'f- i
- Possessives' (ko/ka,. o/a,_"

‘no/na’ forms)

' 'd’ohe, mai "+ VERB)-

ArticTes--definite and.

‘Affirmative
Negative . - ,',:-tu
Declarative - - .-
Interrogative ‘
Imperative. . - S
‘Position of Adjectives S
“Attributive’ ke hale nut)
Complementary (Nui ka ka hale..
Pos1tion of verbal aspect’
~markers' in relation to.
~ verb .and-to phrase .. . -
Verb]ess sentences begin- o
" ning with

e

Reading S
The same as above "Vf""'

<

liVerbai aspect markers (e,ﬁ'; RS

rmm, e--ana, . ke--net,g,nc”, —

- ua, e--net, e--at)

“reproduced accurately -
Reproduce short phrases . |
" with .praper ‘pronuncia- - |

~tion, stress, liaison,l' :

- 1‘;v-»Readin e :" . -
.| - The same as above -

Recognize and. understand ";'
. “what glotta] stop (o~ ]!
- kina), macron - (kahako),. °
. and: punctuation indi-ru-sl

fcate ' ' ST

Speaking Ce Ui‘fﬁif‘}
The same as above

The same as above U
" Use of proper punctuatio

fﬁ POSition of noun/pronouti

~ presentation of all:
~ sounds used:

-1 S eaking:
--»_The same as above

“-subjects’-in interrogative
--and negative sentences
Pos1tion “of interrogative

“word boundaries) . -
Correct use of marks

. ’Nriting S
- -The same as above 'n””=;¢ L
»~iProper orthography of a]l*;; T

words in the: phrase--”jn._.
some at’ beginning, others
at end

fer in sounds and stress,: |-
".intonation: and ortho- .. = -

v'-p]ura]

of above

PR "-' J -

Hawaiian verbs are not in-“~.

f]ected nor, are. most

_nouns” changed in the.
- :Possessive sys-ﬁ
-vetem quite different

o ;:7Q)c~c{t

T

phrases and‘within the" A
. Hawaiian sentence is radi-’
. ca]]y different from Eng-

‘;l: 1ish




"CURRICULUN OUTLINE FOR HAHATTAN
:Three-Year Sequence Leve] I '

. VoCKEU[KRv'f

express1onsf

.Readingi'

500 - 750
words and

jéxpressidnsjf

:Sgeak1ng.. o

_400 - 600
‘words and -

_expressyqnsa"

'Wr1t1ng.v: L

400 --600
‘words and

_express1ons-

~social amenities

- gu,classroom (inct: adm1n1straf=

tive ‘and conversat1ona1
~ terms). 0
,Eunumbers
--..-colors
- “clothing:
clock time -

" calendar time: B "\iif

~ school bu11d1ng and com- - .
. munity 10cat1ons
members - of ‘family

.f ;r.parts and. funct1ons of bOdy L
- . family 11fe - 4

. fgmeals
’;Weather

. 'Chm Stmas v’.;.' .‘ ‘

Sl Nouns, verbs, adqect1ves, and
' k ‘adverbs pertaining to these .
. subjects as we]] as function_

' words such as: “a me, aka, .
' ‘i‘-:’:fi;*md, To, /i, e, me, ua,

";.v e. ..ana, kem .nez, o/d, S

tfj;};Emphas1s shou]d be p]aced on
- - concrete “descriptive vocabu]any~'

Ji”#;connected with reaTIty fam111ar~'

"'f';hf‘to the students

Concegts

'r’In spoken and wr1tten fonn, words make up

To communicate in Hawaiian,

s the . .meaning, isolated. or -
in context, wttggut consc1dus reference -}'

*”3_' to English.

a. language.
-one must grasp’

D R

PN

A

”’1Cu1tura1 tems . are aﬂ'1ntegra1
) part. of a-language..
o p 1o, g§ reading. Hawaiian, one must:.

L1sten1ng - ' 1 o : S
»In the context of the top1cs or - lIntroduct1on to Hawa11an cu]ture
450 - 650 %un1ts _ I ‘should be an integral and natural
‘Words .and - i greet1ngs -:~-5 _ fign -1 part of teaching Hawaiian but
*1eave-tak1ng ' 2%~ 7. 1. should not take the.pTace of -

-teach1ng the 1an ge, A

' The env1ronment%of the c]assroom

books’, posters and signs, decor,
magazines, tapes, records,-films,. u
and pictures, and. the- act1v1t1es

| carried out therein, games; P
singing, dancing,- food prepanat1on, -

and discussions, should-all
st1mu1ate the- students 1nterest

5 an: 1earn1ng about Hawa11an .

,culture

“hThe un1ts of vocabu]ary can and

-should be linked to the study
‘of - cujturevwhenever poss1b1e,5c_,"

in 11sten1ng

‘be a¥are of the nuances of cul- V*

§ . tural. fonns. To speak or write -

,Hawaq1an corréctly’ also means to- :
use cu]tura]]y acceptab]e forms.“"Tfj‘,

hif?ii?§7?fif¢.;fi



. *‘cumucuwM OUTtINE FOR HANAI N

Three-Year Sequence, Leve] IIlgf“ .

PHONQLOGY

MORPHDLOGY

) nfv--

.*'Listenin
;g»,Furtﬁer work t
o mastering soun
cr1m1nat1on and

* . comprehension of .
<. . vowels, vowel c]us-

".ters, long-vowels;. | ..

| . consonants;. ‘glottals

i stops,-Yiaison: ..
- Rhythm and me]ody of

e sentences ,;;

dis-vn

"'=Read1ng R
;.. RSSOC ation of a]]

Hawaiian sounds

-with the proper - ¢_}

o orthograph1c sym-g“
Cobols o
gl Cognates/loan wordS""“

Persona] pronouns w1th a]]
~markers . :,.__,._ ER

A]] Iocatives

~ Irregular” (Zva'agtype) verbs |

Negative words |
~. Passive marker.:

- Agent manger in pass1ve f"

- phrase

| Agent'markers in beginn1ng

of phrase. :
Nomina]izing marker - 'ana
-*AT1 -possessive forms

' Past and. non-past aspect'

: markers ' -

— SYNIAX _

" Posit1on of verba] aspect
‘markers -in all types of =
phrases . S

P&st/non- past _ ;,: o

.\Im erative - T

] . Po 1tive/negat1ve T

‘5_% . Interrogativée Do
‘ Active/passive - -
Pos1t10n of ‘pronoun" and-

';L-, non-pronoun. subJects in .

“all types of.phrases -

Pos1tJon and type of- pos--ﬁ

-'and negative- phrases'
Position of : nom1na11z1ng :
. partic]es 'ana and -na~”

-he same as ~above

' Interrogat1ve marker dnet

The same as above

J'zHawa11an pronunc1at1on,
- word: juncture, and
'stress. .are .very dif—

ferent from Eng]ish _

Eng]1sh verbs are goverhed

{b

by tense whereas Hawaiian~.
verbs are. governed‘by as-
. pects. : )
Part1c1esﬁare 1mportan:
‘and” numerous in Hawaiia
Geruhd

651

s' frequently used in "
p]ace of 1nf1nitives.‘ﬁ3~;{

*  Accent, stress, and - SRR S |
1 "sylTabicatiagh ° S x
‘»rthythm and me]ody - cr LT .
o of natural breath - |- - o .
" groups: and whole: sl .ol
. sentences B T .
S e BT B .
~;I'§2§§Eiﬂg L R S, S
.- Further work- towards / R RS e S
"7 mastering sounds " .. - Thé same as’ gbove « ¢ | ~The same as above . -
* production 1nvo]v1ng ef_””iw'ff]:-f;;‘,. n R A SR
" elements 11sted a=’ PPV S o R
bOVG . L C s .
FET T DR SIS SRR R © T
~ ,_Nr1t1ng e T SR N R T
" Rssociation of a]] The same as ab&Ve N ];Jhelsame-as above S
... “Hawaiian sounds - o e T B =
"~ with the proper. ﬁ@_"' @ e -
‘ ’.orthograph1c sym-" Vo e e s ‘
bo]s when wr1t1ng ;3 ;\?;“-f,;"é;. B O SRR
. R .“# . L 'Ijgjyﬁg_ : .‘eﬁ' B
‘ .Concegts ' & R s

_:Nord order in 1nterrogat1ve

*same as. in declarative. -.
T:i * Functions of words in Ha=~ -
;_bgwa1ian sentences - determ1ned
: "jusua11y by. particles.. :
FP0ssess1ve words become k- 1ess
f1n phrases relat1ng to numbers

sessive. word in pos1t1ve T

sentences ds usuakly the =



LI

CURRICULUM OUTLINE FOR HANAIIAN

- Three- Year Sequence Leve] 11 j e “anagkt};feg-f'i'

~".>«"' o ,

ST T
S ,
SRS

O A .17 AR

’f}-11Sten1ng..if;ﬁlﬁ¢ff_r 7?ij.f;fj-**-f fi'.
Cogsga 2507
27 words and ,
o express1ons .,f };ﬁ_

un1ts
da11y rout1ne

- RS te1ephon1ng
s "-~'gN3~«' Q?;ff‘- shopp1ng L
“;%jRead1gg ‘3.;f;"”_;~"iﬂ money. By :
L 'vigﬁy‘{ ~ s numbers in s12es measure-'
3”900 wd, 500‘ ™ .cjpents, dates, time,- etc '
~ words. and - 1etters and:- post1ng ma11
{.@fexpress1ons i :

restaurants\ . e
S ©_nature activities ~. i 2"
R 7‘ " recreation . S
¢?;SEeak1ng
oo 500 - 750

> words - and

ﬂexpress1ons

*

:éommun1ty '_,_i AT

- “tranportation .. ,i? y

L % farming: and., f1sh1ng N

RO "‘~ﬂf' .. food preparation, 5"1--:
clleliT e e oy histordcal sites e o

‘ ing: e h1stor1ca] events and per- ,
sonages * o

“~goverament .

”’”{ sports
enterta1nment
arts ;'»"-- o

Nouns, verbs, ad3ect1ves; and :
. adverbs pertaining:to- these
fﬁSUbJECtS as. well asic {

e ﬂijfﬂ]ﬂ"fﬁf;npart1c1es not ﬁrev1ous1y
EEREIR .-g'covered L

Concegts fff-gf'fftz,;}{-;‘; L“f:df‘“' ;*g_x -)"'f'*

‘_’fVocabulary words qu express1ons may “seem
R o <ose1y related from Hawaiian -to. Eng]1sh or -

~-~vice veysa but thex,w111 almost a]ways H1f--
. fer in range of meaning. - Care must . be. taken

+in: Tooking "up -new words; the f1rst one found

.__Vocabulary 1s 1nf1uenced by h1stor1ca1 back-

ground; social. customs “and 1eve1s and other » - | .
":.fagtors 5’_; T CRAR R

ete, - L ce *

n the. context of the top1cs or?{ff? »

2. . ancient religion. ™ SR

holidays: ‘-ll'; ;..'g;f" S

V}or non-native speaker oRy

;- ‘may not be the most accurate ome. .. :’_} dﬂ{HaMa11an, B ;*-:-i’"

;f'E”;'CUL#UkEgz;-- T

as’ weﬁ1 as the adJo1n1ng
vocabu]ary subJects shoul_
- -suggest the -following cul- . «

tura] 1tems fop. study aty;

"‘“doctor, dent1$t EO f'*.tfi:;f.“*

']*;-persona] relatronsh1ps,?~.
'-;geograph1c features, ¥

- “folklore. '_.,2;;

;g;government P TR

- historical events ~-f '

.+ danceé/chants "%

o tourdsmo S

. ““harmony’ w1th nature.
ﬁireIat1onsh1ps)to othe.;_ﬂ~

~ 5 Polynesians }p; L

- . Hawaiian names x
V_'[non-verbal commun1cat1en55

"‘nffInl]1sten1ng or read1ng,

‘or writing, cuTtunal‘
.have an effect and

Love



CURRICULUM QUTLINE: FOR HAWAIIAN '
_ Three-Year Sequence, Level III o e R
| PHoToev ?' MFRP D06 —— ﬁwsm X
o n"' g Lo o

L1sten1n S 1 L | ’ DA
4Introduct1on to re910nal ’ Compar1sons of adjectives 1 word order of sentences re
d dialectical. d1ffer- . Use of linking ai in sen- . .- quiring the. linking ai -

" ences, e.g., /k/ vs /t/, " tences with pre-posed ‘|- Reinforcement of syntact1ca1
1/ vs. [r], and distri- |~ adverbs. of oL Telements” 1ntroduced in-
but1on of /w/ and /v/ .| . time. e C' SRR 1;ve1 II U
Increased ‘Tength and speed - p]ace : o N
-of utterances - q~; ‘manner - ¥ > R
Nuances associated w1fh .2 .and. in-some; d&bendent‘;,-: e
“different stresses and c1auses in complex sen-,;" A
o intonat1ons : . tences . g
. . ‘R

Read1ng. . " L LTI PR [
mprov1ng read1ng sk111 - The same -as ‘above . . " |- The same as above

~with 1nc§ease in f]uency o ... ... aw - ¥ Reading -more complex mater1a1
and expcess1on~ TR 1 L : ;ge "1nc1ud1ng original sources;
‘ L .o ..~ . normal and non-normal, word -
- R L e T R A ﬁ{ orders’, and 1ega1,ﬁforma1
: Sgeak1ng S e T and 1nforma1 structures
- mprov1?g pronunc1at1on | - The same as above. . k: The same as -above ?g;.' e
with {ncrease in'speed- | -~ - oo L Speaking in ‘more complex -~ ¢
and“naturalness of S S o *'jy .. and _Jonger phrases-in .=
#nce - - R R d1alogues monologues,.
. Grea “-awareness of B S 1. and extemporaneous.con-v.-’i
© small pronunc1at1on_ B P . versat1on -
d1fferences R : o LT E : e
. . ) “ \\‘/ N —
*S'Nr1t1ng " B ARR

“Improving wr1ting sk1ﬂ1 'e The same as7above_5:f SRR B The same as above

. with attention to in-"" | N 1. Hr1t1ng of longer and- more e
d1v1d&a1 needs e I T rt‘;.; ‘complex phrases in expanded
_a : D LTI ERVUEN s ST F narrat1ves o R
' 1 conce tS ,O . ,’: . L 2 . . P - . °' ) Y . . . o
..Not’ ail -native speakers »f The use of the linkdng ? ord J?Her, partrcu]ar]y 1n-'
.f? of- Hawa11an 'sqund aTike: . part1c1e seems arb1trary 1nforma1-speech and writing,
‘ *but TCalled standard’ {JT -and difficu 't at first: | ' can:differ greatly from.:.
{Hawa Gsually under- 7 :'but with expréise and ,/ :-,M ‘standard-Hawaiian but- st111
stood most nat1ve“'ﬁ 4 pracﬁ1ce, com ehension - be” combrehended w1thout
lzf speakers._, , i {’f and f1uencv will result.: too muth d1ff1ou1ty ',”
Phono]og1ca1 changes ; some|w ¢ Wl [ e hAEs ag_\\, N el
., predictable; oceur in ..} - PR A CE S . ‘j’ o
fast speech. - -ﬂjp thi, T e o . e Ca
. Poet1cwforms and: images « SR SRS o R Sl ‘
;:“. usually d1ffer from af___ R, L ' s
R - ay Haw 11an. i b oo F co s
e Vm?dy|1 : - e ERRE - I SR g . 71
R /.; v‘.-;_. ] .Y' . . - N .
,'RJI39~ ) i R




B A . SRRt L T
CURRICULUM OUTLINE FOR,HANAIIAN L R ,j'“’jfb T
?Three-Yéar Sequéncé‘ Levé] III L ,__' = o T e TR
_”.-'J%,~f_' S f“ VOCABULARY’ e CULTURE ' ’
'Listening'e Iﬁqréaseshan‘Vocabulary in all ska]]s e ,'Cu]tura] 1tems from,prev1ous
—_— . ‘to well-over a thousapd words will’ | levels cdn-be g introduced *in
.Reading- - result:but extent of. ncreases will de-, the third Tevel and dealt
R _"ypend on individual- vocabuIary work by- © I with on a-higher Tevel of '
Speak1ng v” 'students_as they work onp.individual;or = | matur1ty and 1ns1ght L
: .. group proJects involvin 'résearch into™i e TR R
j“Nr1t1ng © written'material or *interview and con- ,H1stor1c and pre—contact _
o  vérsations with nativé and other non-. -] . events- and personages“should
,.natlve speakers of Hawa11an A ‘, "'« | be discyssed and related. to ,
L T e T e L] eone another and to subse- .~ "%,
Passive vdcabu]ar1es fﬁﬁthe ﬁﬁtégtlﬁg -+ |- quent, lents ‘occurring in
skills will be’ 1arger>than the active g 'ﬁ, -Hawal h1story ‘
' .vocabularies.ayailable to .the student = -:| . ' g
o - when us1ng the product1ve sk11%s,g-§g"j :‘Rec1tat1qﬁ§§n8 s1ng1ng/chant1ng

e 1 .:of-poems, oli- and gele huild,
Lt e ,A var1ety of Qraded readers and or1g1na1 «-a
R - source materials with ‘and. qgthout marks;:

‘should be encouraged-as-well as .
Etranslatlons of poetic’ images -

L may be used at’this level. Much of the :-from one” 1anguage to:the other '

.- passive vocabu]ary developed will come . ‘| using and: contrastlng the -7

7 < . . from individual act1v1t1es bg;ed on: in-- f - ‘poetic- devices ava11ab1e int. 7
$p~;§;§~t,fy ,"-terests and needs 1g' e _.;.‘fveach 1anguage ,-vﬁ..,, e

‘:Per1od1c review of group 1nterests w111 ,;0r1glna1 cu]tura] 1ns1ghts ia -
~ result-in materials and activities sag-~ - siIead1ng ‘to written:or spoken . ® ©
" .gestions which“can result in-‘good vocab-~ “| narratives-and/or original. =~
ulany. bu11d1ng for the maJor1ty of the | poetic compos1tlons shou]d

L students. i %3-. fi‘v' R R j.be encouraged e :2:"2 |
Qﬁ.’_'; o f.Exposure shou]§ be made to SRR o Oral and wrigten exchanges SO
Co T a “ : ©" ... and interchdnges among Ha- . - .

Lo ":__e"l) more absﬁract vocabu]ary connect- 1 ‘waiian 1anghage students ‘at - -
.ot 1T ed withintellectual activity, g -different. schoo]s shou]d be
'gb*f;;'pI:VJQf.j'. -Juggment pra1se~and cr:t1c1sm, ?v encouraged = :

R s andy . LR I

, "2)»rvocabu1ary des1gned to express S };L1sten1ng to Hawa11an 1anguage,;;
,.J.-j t;'emotqons and fee11ngs..,|..3»w”ﬂiv:,ﬁ radio. broadcasts. and’ attend- - ...
T Lo E o o7 |; ance at Hawaiian Janguagde: and S
wUrds and eg ress1ons that can be ‘used- :13,.cu1tura1 -actiities shou]d be -

a;fi}fyl, - toicorivey postic ‘images should be pre- s | .encouraged“and reﬂarded
’”ﬁ:"ﬁgjﬂ_ e sented for those students- w1sh1n? Lo s e T
L tryusong,,chaﬁt or poetry compo 1tnon ,¢¢-a.;.,£;;igs A’ ,;?L“.'“-“
ConceEts : A _' \° B L = . N ' . ‘ _" ,'.'_I-v. . '; S x s - . ’”"'v g
Spoken and wr1tten vocabu]ary d1ffer in vo]ume }‘f ' Hawa11an cu]ture as 1t ex1sts -
and Rind.  The ccommand -of a large, vocabu]ary ;*“,_ and. 1nf1uences l1fe _today must .
-can be achieved only through constant’ 11sten--g~\."yﬂbe identified in 1ts elements
.g'lng, speak1ng, readyhg, and wr1t1ng pract1ce e ‘and evaluated obJect1ve1y and
P R R S S o E e ~} on. 1ts oWn merits. .-t .
Lt . .’ -.'-';l' v n, . lt L ( B \%C . [ 66 ’.,' V“ . . . Dl- ‘ - ‘ .
e by v X Fo B : . e R i
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CHAPTER.5

”'}'ﬁéva{;f,"°. ? /ﬁ*’ Ku11a i ka nu'u!
Str1ve for the highest summ1t'

| ' . (Do the best you ‘can 1n everyth1ng you do )

e
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et comsm AND SKILLS OF LEVELS I - m

ni’_, ‘ In the fo]]owing pages each of the 1eVe1s qu\sk1lls deve]opment of the

'_jﬂHawa11an 1anguage 1s descr1bed f1rst accord1ng to content areas,such as phono-,;!

:._ logy, morpho]ogy, syntax, vocabu]ary and cu]ture It 1s hoped that upon .“-;-'

P

ﬁ:i'complet1on of each 1eve1 a.student will have_beenieXPosed,tQ the 1tems 11sfed7

in- each of these areas S
o _ Ly
Leve]s and sk1lls deve]opment are a]so descr1bed accord1ng to genera]

?'

expectat1ons of the student upon comp]et1on of one part1cu1ar 1eve1 of study

" LFor examp]e, Leve] I L1sten1ng Sk111s descr1bes the k1nds of 11sten1ng capa-

;/;111t1es that a student shou]d have at the end of- Leve] I studies.”

. GeneralJy Speak1ng, 1f one ‘were to very br1ef1y descr1be the expectat1ons
’ of a student after comp]et1on of each 1eve1, @t wou]d be as fo]lows
N ,ieve] I The student w111 be ab]e to T

d1scr1m1nate between the Eng]1sh and,Hawa11an sound systems.}""

S "gicﬁ7fd1scr1m1nate between Eng]1sh and Hawa11an word order and forms.

B ,\,' \

PR :'?'D.jscomprehend and use ba51c sentence patterns of Hawa11an ora]]y and
. ﬁ ' .&. ’{qut-lng’ v__ K : . o

': E?._converse it an e1ementary 1eve1 and in al] verba] aspects about B
« - topiecgssuch as school, the family, the time,. the webther,aone s

“ﬁggQ";G'“‘s do1ng o . ,__} -~ ',-. -'ﬁél' S

- ;; alz’z, mea 'az Hawat’z, tha, meZe Hawaz'z, and recreat1on. o .
‘;teyel II The student w111 be ab]e to.7. ‘ﬂ;i;7,§" ; :

.:;i;A. 'm1m c- and use the Hawa11an sound system~

) ".‘L:,a_ . Lo ) . € . . .
' B. 'recogn1ze and use the appropr1ate past/non past verba] aspects 1n
ST p051t1ve and negative phrases 2 . -
- C. 'comprehend and g1ve cbmmands L S @ . e
S L é}f}-

. 13 m1m1c.w1th 2 h1gh 1eve1 of accuracy a11 Hawa11an sounds encountered,.'

'ghealt > 1ntroduc1ng fr1ends and where one 1s go1ng and what 0ne f_'vV

'df 3'-5;:;recogn12e and. d1scuss cu]tura] 1tems,SUch as - 'ohana azna, aZoha ' .

o, . -
RY:



ut111ze pronouns appropr1ate1y and accurate]y

o d1scr1m1nateﬁbetween act1ve and pas?1ve vo1ce., _

L 3 !}', * ‘;. '
- ' recogn1ze and use the main sentence word order patterns ava11ab1e to S
PR P emphas1ze the subJect pred1cate or. obJect& D E

T 5 ’ R
SR AL - PO recogn1ze and use: the var;ous 1nterrogat1ve words w1th appr0pr1ate :
U R, responses. R . o R PO
; ‘ b S s ‘-r _'. oo .. B I YR S _»' ) ) %' -
o ' : R . L E e
: f_‘-fi_g@:v 'H%a recogn1ze and use the po§sess1ve construct1ons. e dag e T
. . : . ,:'5:‘ . ’ ¥ X s : i . oy .‘-:.
T W T converse *on and read at'an 1ntermed1ate 1eve1 about ‘topics such a5<.f L
o v\qﬁ__' ~ . dining in the. fam11y and in public,- siopping, making phone calls, s, = -
- trave111ag,and us1ng var1ous modes of transportat1on, and 1egends e f
- ‘ cof Hawai'i. } o [ ‘ _ :,A»-
el & e < o SR : i _

L e J ﬁ;recogn1ze and d1scuss cu]tura] 1tems,such as events in Hawa11an h1story,$'

R h1s%or1@a1 sites and tourist, attractions,. aspects of Hawaiian life

SRR %? o8 end concerns today, and food procu?ement product1on, and preparat1on;

ax IR I
o f(.‘ ynnte short paragraphs on any of the\top1cs 11sted 1ndI and J above.‘
R AT o R
S8 Leve] III The student w111 be ab1e to...,f;'ﬁ:_' R :’? e DLl
IR T A, uﬂe e Hawa11an sound system w1th a h1gh 1eve1 of accuracy

w R . "

2._j‘& 3 8. converse and read:at’ a more advanced 1eve1 about such top1cs as c1ted }
AR above in Level m.. L L h?w”s

e 4" o . ' ' : Co

o o ~C. recogn1ze£and d1scuss cu]tura] 1tems,such as former system of govern-' .

W e © .ment, historical highlights and personalities, recreation, religionji. =

€. -G env1ronmenta1 proteéttion, harmony and responsibilities in former . . -\ .

e ;_~f';' times and application to life in Hawai®i today, relationships to o

L South Pac1f1c 1anguages and cu]tures, and Hawaiian psych1c phenomena ‘?
~¢DZ( ut111ze appropr1ate grammar, structures, and vocabu]ary to com- -"ﬁ’j:; .
. mun1cate effect1ve1y. ST ) e e ]

J,f T E chonverse w1th a h1gh 1eve1 of prof1c1ency on any SUbJéCt to wh1ch R ﬂ .
o e e }the student has been exposed SRR d ,-_ ; R
o {EF:h write: longer na?rbt1ves/compos1t1ons on the top1cs 11sted-1n B L
e and C above. o o Ly »_;-7‘ B
LT 6. wr1te c]ear]y and ef? 1ve1y;and in a sty]e appropr1ate to the .- ’

‘ a occasion. %! e . R
* o :- - N v o - ’\&‘.P
;.’ v : -‘ ‘t{ ”r x:)

s ar




:'.S"ivm.pjlej: :

nuhc1ation and

Hawaﬁ an ,gnﬁc ud'

" gt g "mg and-f'leave taki ng -
classroommbaects
ocial: S.

1.77%0 wai, no waiina wai-,: :
2. e;;e aha, e’ ‘aha ganay go ke aha (mqr
v 3L neg, ma. hgagiaia-i '?hea aia ma; hea:

- 1/maduna
';;_,Gx me

, ,':’:J.' demonstr € derst ndmg of ructures and granmar vnthiﬁ‘ the para- o .
T meters of,~. evel of S} > T
\ l. ‘_ . .4."‘ i .
. e 5 1/ 69 ' - 4 é;ﬁ .




R ', AH readfng sﬁou;d mcorporate only materia] “which" ha;s been prequi
j‘;}earned ‘through #istening and: speaking skﬂ]s Emphasis on“fthe direc
f:semi‘ -di rected re\ading appmaches. '

o m:a IR EORET e - : 3
_ i 1 Accordmg to trg c] assmom“settmg ‘J‘d the matemal
W] .-o»',L v',f . :
PN &.‘ Be " i :
;-‘_demqn'stvate uﬁders‘tan&sing of m{en—ial 3
L ﬁl»,songs, séTeoted readigg passages,a-etc

;..}réad a'lQUd r@ter?&] uch 35; ffhﬂ'iwrduzf]‘ senteg e
B vading“-/passages,aso s, etc.

”demonstrat%aunderstan 'lng of mater’ial X r‘l‘alogues‘, f;.;

sg&ected r d‘lng "bassagesrgf songs, et

- nunciatwnv stress, Tiaison ,»v h]engthening, and speed ‘approximating nat ]
e ~speech... Original’ utterances are. spoken. vié@enough to- be :understood b_y an tive R
speaker of: Hawanan and are not o£fens1ve the@peaker s ear. .- s

According to the c]assroom setting and t%f mater'ia]s used the student wﬂ]...

AH mumcked and-directed erances :wz&"w vrith rhythm, 1ntonat1o {( pro- -
i

. ':’; f' “A.. mimic aH sounds of Hawai*iam N SEET
o B m'fmic a]] dTalogue and narratwe sentences and structures. ;
..,‘ ! ' ) ‘ : ) ® . '




tqe

. repeat. the'alphabet in Hawa11an and spe]] ora]]y by syI]ab1cat1on

.as_- ﬁanswer simp]e quest1ons based on- vocabu]ary and structures
’laborated under LISTENING obJect1ves :

pronounce and s1ng the words of se1ected Hawa11an sgngs

use correct]y and appropr1ate1y'the vocabu]ary and structures : ?.T:“
e1aborated under LISTENING obJect1ves ' :

L :;:use cu]tura]Iy acceptab]e forms and behav1or in d1angues mono-
‘ .;;Iogues etc. . _

B ,.“writing Sk111s

RS wr1t1ng is based on the mater1a1 wh1ch the student has~f1rst,encountered-orallypf-ls
and_has read s11ent1y or. a]oud ~ ‘ . ' : £

o Accord1ng to. the c]assroom SEttlng and the materia]s used the student w111
A;; write Ietters of the a]phabet,h'okzna, kahaka and punctuat1on marks

*"JE‘BIV copy words, phrases d1angues songs, and/or paragraphs TR

Accord1ng to the c]assroom sett1ng and the mater1a1s usEd the student w111

‘l!l

A, wr1te Ietters of the a1phabet, sy]]ab]es d1acr1t1ca1 markings numbers -
. and punctuat1on marks as d1ctated ' .

: B;‘ wr1te words phrases sentences d1alogues and/or paragraphs as- d1ctated

III D1rected wr1t1ng R ,éz',f};. o | . .
| Accord1ng ta the c]assroom sett1ng and the mater1a1s used the student
cwill... ; r BRI

. . . 4
. e, . . . . . B
“_,-_. . Lo . BE : PR . i M e .

'IA;' rewrlte sentences mak1ng necessary changﬂs in, structure or form

RS

'B,' wr1te answers to quest1ons based onﬁfelected mater1a1 wh1ch has been read

o C. wr1te S1mp1e paragraphs based on gujde quest1on53for se]ected mater1a1s
-8 B - '914 . o o L - |

v Independent Composrtion S f_.' - :ﬁ R ;._‘~<; .

. o ”According to the c]assroom setting and the mater1a1s used the‘student _ v
gt Wikl write simple. sentences and/or paragnaphs of 30" to 40 words.describing . - v
‘ fam111ar p1ctures and obJects or: based on§§am111ar s1tuat1ons dia]ogues, etc.

@r. X T . e v T :




il
ot
1

£

'intonation, pronunciation, n
Utterances ‘become -

o Al] utterances are understood when spoken with
“'Tiaison, vowel. 1engthening, and speed approximating natiVe peech
longer and more comp]ex. : o o . R

Situationa] B '3‘1 ];‘5- ;-/

According to the ciassroom setting and the materials used the student °’i:ﬁ'i
w111 . - N R v T e .‘»;:._‘ ;
- ;'A. demonstrate understanding of various s1tuations and vocabulary, such as ¢

1, _311 zubJects liated under Leve] I Listening Skills, but in greater B

- dept o o

.. shopping and dining in a reStaurant or at a pa zna/iu'au.,

~directions,: addresses, and telephone numbers. . '

. - vacation travei expressions (routes, hotels, tickets,vreservations)
selected historical sites and facts,: geography -

_arts, crafts, food procurement and preparation. . R

. other vocabulary as Tisted under Vocabu]ary, Leve] II, in the )

: Curricu]um Outline. - .

NP WN

identiﬁy the appropr\ate response to an ora1 question or statement

,demonstrate understanding of recombinations of familiar material.

B

c L.

D 'demonstrate understanding of the topic and the details of dialogues _

g and other oral presentations. v . .

E ademonstrate understanding of unfami]iar words and phrases through sen-
égble gueSSing within the context of a. fami]iar“topic , o v

..
.:._

NI ; . T

% ructura] . Q s
i

Actord ng to the c1assroom setting and the materials used the student

. wi]i R _ 3 L SRR L
- ;d_. TA.. demonstrate understanding of the structures Tisted under Leve] I, Li§t i |
P ; - ing Skills but in greater depth o h”,_ St ,~\.. N

;‘fE;. demonstrate understanding of the fo]]owing structures and’ grammar . N
- 1., all those morpho]ogicai and: syntactical items listed under Level r

P s oo dn the Curriculum QutTine. .
‘ ' .~ .2, word order ositive and negative sentences uSing pronoun and
. non=-pronoun su bjects.. . .
) . 3.  word order of sentences. in “the active and passive voices. o
.4, word qrder of sentences :in agent-emphasized sentences.
: - g,5.;,other morphological and syntactica] items as listed in the-Leve] II
N e Curriculum 0ut1ine. g R :




_....Na, .

Read1ng Sk1lls "" f,lf, liﬁf'g,;,_' ;f}.v

f;a.:v" A]] mater1a1 read: is’ e;;her.a recomb1nation of. known vocabu]ary and structures L g
~or is initially presented- Y iteacher for s11ent read1ng comprehension and '

f0110w-up read1ng

Accord1ng torthe c]assroom sett1ng and the mat‘llg]s used the student

'vA.' demonstrateJunderstand1ng pfumater1a1 read a]oud such as d1a10gues, '_ R
> sentenees selected read1ng passages songs etc o R A

'ff'w111

'-;}h.'B."read a]qud mater1al such as d1a10gues sentences se1ected read1ng pas- '
.7 sages, songs etc ‘ ’ L

et

'j.JIIﬁ.lsem1 D1reCted

e Accord1ng to the c]assroom sett1ng and the materia]s used the student o
| l;-A;, demonstrate understand1ng of material read 511ent1y;such as sentencesg..‘
d1a10gues se]ected read1ng passages songs etc, ' ‘

ﬂ

k}f’si‘t’B. read aloud mater1a1g such as sentences d1a10gues se]ected read1ng
- ' passages songs, etc. _ : N SR e
I Independen‘~-"l'- o : 'af‘ - o o lﬁi: .; ‘

| Still very ]1m1ted at th1s Tevel a1though the teacher can‘make graded
- - readers, some easy or1g1na1 source materials, and teacher-generated materials.
A ‘ava11ab1e to those students who express. an 1nterest in reading.on the1r ‘

T oWn. % .
Speak1 ng Sk\] ] -l'g o ‘ . . . : R ‘__ o . " .

. v ' < : . ‘ e

e A11 m1m1cked and d1rected utteranges are. spoken W1th rhythm, 1ntonat1on pro- SRR

. nunciation: stress; liaison, -vowel.lengthening, and speed approximaging native-
e speech.- %$gnna1 utterances are spoken well enough “to be understood by a.native
[speaker. of Hawaiian and- not’ offensive to the- speaker's'ear (i.e., the native: speaker)
Emphas1s gradually shifts; from m;m1cked to: dnrected and or1g1na} utterances and

o

spoken utteranceslbecome Tonger and mbreﬁcomplex Co . ,~"fﬁ
M1m1crz gfrepe§1t1on of a mode]) oo '-'w1=,"',‘,-?'b'
l ' Accord1ng to the c]assroom sett1ng and the mater1a}s used theastudent '

| will...- T _ DR R
:Ii,A; demonstrate greater sk111 in prodUc1ng the sounds of Hawa11an (in com- +
par1son w1th the Ievel of f]uency ach1eved 1n heve] I). a

P

"fi\'_ '“~ﬁ. | ;'x’ s - 73 S




" B.: demonstrate the ab11ity to~m1mic longer and more comp]ex sentences (in
' comparison with the 1eve1 of comp]ethy achﬁeved 1n Level I)

oL Directed (teacher-motivated reSponses) 'ffﬁ | {f‘_ . Lvr,;
S ’ - §

According to the c]assroom setting and the materia]s used the student

e Af':answer-with comp]ete sentences questions which are based on vocabu]ary
; ,and structures listed under LISTENING objectives -

"ﬁuﬁ;; be able to ask questions based on the vocabu]ary and structures 1isted L
' “_.under LISTENING obJectives L .,,r; S R T -

- C. present oral summaries of approximately 30 words based on reading
- '-.materia] presented at this lTevel. .-~ . : .

'“‘vf%'n:~"LISTENING obJeet1V€5

~

'-:E.\ demonstrate an awareness of cu]tura] patterns and behaVior |

‘hIII, rigina (creative expreSS1on) 1;;’ | - )
_ According to the c]assroom setting and the materiais used the student
will, : o o o i . :
'1A.,.use correct]y and appropriateiy the vocabu]ary listed under the
: .LISTENING obJectives : ) s

"5-8}. use correct]y and appropriate]y the structures 11sted under the
~  LISTENING objectives. " . R

Nriting Skills

- -

e All written work is, spe11ed correctly and ref]ects the proper use of words,
- phrases, ‘and sentences which the student has first 1earned ora11y and has read
; ‘ S11ent1y or aioud S C
v . ? BT R ?5‘} S we»f
Is Dictations “.' . L - T e e :‘.,;,. i,2& :
g', According to. the ciassroom settinz’and ‘the materia]s u$ed “the student wi]l

K,rite vocabu]ary words, phrases, and. s1mp1e paragraphs based on material
pre ious1y 1earned.‘vh o S R T e

¢

'7'. II, Directed Hriting 'i ﬁ:, - ;’v_-v' i.",'~ : 1__;

=2

According to the c]assroom setting and the materia]s used the student
w111 _ : , ,

' ':A. write answers to questions based on; matériai read.” -

3;3 demonstrate the abiiity to use the structures and grmnnar listed Under ;;i"” .



. ij'B. 'wr1te quest1ons based on mater1a1 read

}3’":”C._-wr1te br1ef compos1t1ons based on answers to

Dl use structures 1earned at th1s 1eve1
:requ1red by spec1f1c patterns

Independent/CAApos1t1on

w111...'

'A wr1te br1ef compos1t1ons of 40 to 50 words based on mater1a1 read

- B. wr1te brief. compos1t1ons of. 40 t0950 Words descr1b1ng a p1cture, and
o aneobJect or a s1tuatxon ‘ , 3 B

B

ERIC

Aruitoxt provided by Eic:

e, . S e

a ‘E

c.. write short or1g1na] d1alogues‘hased on everyday s1tuat1ons or on those
11sted under LISTENING obJectTves : . .

HERE

HIrT
4T

mak1ng,the-neceSsary‘wriften ohanoesf-”

Accord1ng to the c]assroom sett1ng and thecmater1als used the student

T o
Hept T oo

qUestions:about,material readi




: ST L : j.l-tLEVEtﬁIrI{“;v R fl
LISTENING SKILLS 0 LT

7 A]] recorder utterances are. spoken in standard Hawa11an by ‘native speaker _;.” '

“(td the extent ava11ab1e) Teacher utterances are. spoken in standard speech at

" normal -speed. There will ‘be ‘some variations in speech. pattengs,such as d1a1ects, 5
~ * child's utterances, sub-standard. speech or slang, specifically studied in con- = . °*
‘,f5hnect1on with. a part1cu1ar dialogue, narrat1ve, song, c1ass or commerc1a}1y generated
_.o,_play, or- other mater1a? . v ,_1_ , Yo s .
- ‘The 11sten1ng sk111s refer to understand1ng the spoken language w1thout

f-reference to the wr1tten form except in S1tuationslsuch as an aura] comprehens1on

. .test

I S1tuat1ona1 1.1 a_ ;gg-” .';r;ff' o o |

| - Accord1ng to the c]assroom sett1ng and the mater1a1s used th sfudent
' w111 o . . i v o
5f'jA.é demonstrate understand1ng of var1ous s1tuat1ons and vocabu]ary,such as:

1. aly subJects Tisted under Leve]s I‘and II LISTENING SKILLS but 1n:ff»*"x
- greater depth.

. 2. -government’, T b TR T VR DO
. 3. historical "and pre-contact events and personages N
: .’4 oL

.'rcurrent events 'h, : z:~ 'P.“ . _ . -
_ B.'ﬂdemonstrate understand1ng of adapted se]ect1ons from songs, chants legends:$=
ep‘stor1es, and: other mater1a1s ut111z1ng fam111ar vocabu]ary and structures

'L';C,ffdemonstraté understand1ng of mater1a1 wh1ch is’ on1y part1a11y fam111ar
o 5: . through contextua] clues St . .
. ;i_iI Structura] . . | ” o LT B
e;d JAccord1ng to the c]assroom sett1ng and the mater1a15 used the student s
wﬂl... - N . : S : W "‘35‘ ‘_‘° o . ’_,, . ; :
C L M e e ' R LRI e
1';demonstrate understandng of the structures 11sted under Leve]s T and II oL

S t?Structura] Listening Skills, but in greater depth

o

"”;,B.‘.demonstrate understandf“g of' the pas51ve vo1ce "j;gd

C o C _demonstrate understand1ng of phrases 1nc1ud1ng the 11gk1ng az, o ;’..}“.?sz"
e q ~ - T
BREN demonstrate understandpng of and d1scr1m1nat1on between verb aSpectsJ e

B B . =
S . y X

',E.' demonstrate Uhderstand1ng of part1c1es w1th1n phrases

i " o . ~ R RO N S . " ”_\“ ) ' o \“

s III. Enr1chment ,“'._""’ M 'w T i AV '_
W e AN S O S o e
Inv1te nat1ve speakers for sp!”jfic"tbpics to be presented in Hawaiian. = -~
AL 5 RS

e , s e . | ‘ »:




: fgi S . ARt A S

_:..READING SKILLS IR SR A &
= Most mater1a1 used in c]ass or’ for 1ndependent read1n§s1s e1ther a recomb1nat1on»ﬁ5':'
ﬂﬁfof fam111ar vocabulary and- structures or i§. 1n1t1a11y ‘presented- by the teacher. - Some '

" studepts may’be 'motivated ‘to do’ individua¥ readnng -and research 1n or1gana1 source
;f*mater1a1 wh1ch had not been presented 1n c]ass R . -
ii¥I D1rected/Sem1—D1rected if;_adgﬂzf,f o @g7;

L O SRS e

Accord1ng.to the c]assroom sett1ng and the mater1avs used the student' t]l=ﬂ, -
w111 demonstrate .understanding of wrxtten mater1a1 -and -read. a]oud‘Wﬁth pro- .- J; .
" per pronunc1at1on and intonation such material ‘as - d1a10gues, selected read1ng
passages songs, chants,‘and oﬁ1g1na11y created nanrat1vesﬂand*compos1t1ons

The stu ent.w111 read s1mp1e mater1a1 1n books graded readers, student o
newspapers and othér -materials, usua]]y at .one 1eve1 ‘below thé 1nstruct1ona} Ll
_level: Some more: g% vanced and ‘motivated students may- we]come the opportun1ty ,‘ L
.. to.do readings in iginal. source mater1als,such ‘as old Hawaiian. newspapers,: ..
vol1ect1ons of ‘legends and historical’ accounts,’ accounts of Hawa11an Tife ooy

'““1n pre-contact t1mes, and songs and chantS"'”ﬂ;ﬂ:.: “ . Y
) - .- \ o "‘_.'_‘V ' A I . - ° :.'i' 3: 7-
[ PEAKING SKILLS e S *,; “J'] el By e - fa T é.'af DRI
3 IR S f e gt T e

A]] m1m1cked and d1rected utterances are Spoken w1th rhythm;-lntonat1on'\f.~~pf*'
pronunc1at1on :stress, 1]a1son, vowel - 1engthen1ng, and: speed appr3%1mat1ng native . ;
speech Original utterances are.spoken:well enough to. be underst d:by :a nat1ve LT
speaker of ‘Hawaiian and are not: offens1ve to suoh a person 'S ear. Empha51s TS

- p1aced on d1rected and or1g1na1 utterances - ay | //// v R hfft
'”I. M1m1cr}[ (repet'|t1on Of a mode'l) ,’ T ‘ _. / o » o ;. .

;.'”,;"\"’ Accord1ng to the c1assroom sett1ng'and the mater1a]s used xhe studenm ggg
- . will:demonstrate greater - $kill in m1m1ck1ng mode] sentences; poems,- songs,_;, ,T
expressions, and other selected. materaa]s 1n compar1son w1th the Jeve] of '
: f1uency ach1eved 1n Leve]s 1 ahd II R : . 3

B D1rected (teacher-mot1vated) ; 5 A
e ) S T T
- Adéord1ng to the c]assroom settlng and théfmate, S -used,;-the student B
. '-4w111 R ﬁ . “i_v___‘. Q _ ‘-' A P
C :;A} answer With comp]ete sentences, when d1rected aﬁyfquestignsfwﬂﬁehﬁf’{h‘:. -

copta1n fam111ar vocabu]ary and structures.*~~* (’;{ S T T ’3;,}i7?-5

N fYJ'B: ask questuons us1ng familiar. vocabu}ary apd structures.“*m ' )é$%', . i
o : . ‘ f ' .Z.:’.‘ ‘- ‘).' .:”." “.‘I‘ , /
: _.Cd demonstrate ab111ty to use‘famﬁl1ar vocabu]ary and structares 1;"x:¢ee:fgif?j

",D. .present ora] summaries of approx1mate1y 3 to 5 m1nutes (50 to 100 words) .jsz?
based on read1ng mater1a1 presented at th1s 1eve1 PRI LUs

- N AT S e
S s o . .
U . Pt )




